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ABSTRACT

Enrollment in American community colleges has increased dramaticaytlo last
few decades. Currently, close to one half of all undergraduate students in tlieSisties
are enrolled in a community college. Historically, community colleggestts were often
viewed as at-risk for noncompletion of their educational program. A component of the
educational experience identified by researchers that can be usedito golege
persistence is the existence of high levels of student engagement {899). Many
student behavior variables may be used to quantitatively measure student engajéese
variables include: time spent preparing for class, participation level duasg discussions,
level of interaction with an instructor outside of the classroom, and participatela ie
college-sponsored activities and organizations.

One opportunity available to community college students that can assist with
establishing high levels of student engagement is membership in Phi Theta Rappaeta
Kappa is recognized as the international honor society of 2-year collegethellargest
honor society in American higher education with a membership of over 2 million. Phi Theta
Kappa’s purpose is to recognize scholarly achievement while also offeringuwppes for
personal growth and development by sponsoring a variety of programs dentdhe
hallmarks of scholarship, service, leadership, and fellowship.

As membership in Phi Theta Kappa is by invitation only based upon a minimum
cumulative grade point average of 3.5, it is broadly assumed that Phi Theta Kappasnembe
are actively engaged in the learning process at the 2-year collebeD&termining the

level of student engagement for Phi Theta Kappa members was the purpose wdyhis st
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The unit of analysis was the Phi Theta Kappa members currently enrollecomaanrl
Texas community college who responded to the Phi Theta Kappa member survey.

An electronic survey instrument, created for this study to collect aatathe target
population, focused on background information, academic achievement, level of
involvement, and types of involvement. Of the 16,777 sample set, 822 surveys were
completed resulting in a 4.9% response rate. The low response rate was digappot
provided a viable sample size.

Results indicate the sample population consisted primarily of White/Caunicasia
female students between the ages of 25 and 29. In addition, those respondimpgpgeld-re
having high academic achievement and spending a substantial number of hours per week
studying. Phi Theta Kappa members are academically engaged andiaalylsoccessful.
Classroom participation is strong but students spend little time on the commuleityecol
campus. High academic engagement levels relating to the classroommgexist, but
limited involvement occurs outside the classroom. Additionally, the majorigg)3end at
least some time volunteering or engaging in community work but not in a skeaioeng
capacity. The engagement level of Phi Theta Kappa sponsored activitiesais ¢oly 15%
of the sample responded as participating in any of the program of study ecentsended
by Phi Theta Kappa headquarters. Results of this study indicate that, althaughkrstep
in Phi Theta Kappa may reflect intellectual competence and active involventbat
classroom, low integration of civic engagement occurs

The findings of this study provide valuable information to Phi Theta Kappa program

directors and community college campus administrators. The information frostuby
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provides empirical data that can be used to guide curricular and co-curriamaingl within

the community college.
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CHAPTER ONE. INTRODUCTION

Much has been written about the importance of student involvement and student
effort in the learning process and the impact of such on the academic success of the
American college student. A great deal of the existing literatureobasdd on the
traditional college student attending a 4-year college or university. Tgaeiraf student
effort and involvement, which is often referred to as student engagement, for theromm
college student has recently attracted the attention of researéterBheta Kappa is
recognized as the international honor society of 2-year colleges, and deteersstra
commitment to designing programs that support the premise that student involh&ment i
linked to a more positive educational experience and, ultimately, academisssucce

Phi Theta Kappa is an academic honor society that has established itsepa¢senc
most American community colleges. This honor society does not just focus on increasing
membership; it promotes active academic, civic, and social engagementigyny a
variety of activities all based on the four hallmarks of Phi Theta Kappa: ssliplagervice,
leadership, and fellowship. Approximately 100,000 community college students aredhduct
into Phi Theta Kappa each year. The relationship between student engagement and
membership in Phi Theta Kappa is unclear, but with a membership of over 2 million, it is a
population that warrants closer examination.

Statement of the Problem

Student engagement is a broadly defined term used to refer to the extent to which
students are actively involved in meaningful educational experiences andexctiwiltiple
theories have been developed that suggest factors associated with student enigagebee

used as predictors of college academic success (Bowell & Wilson, 2004ehhe®| 2004,
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Pace, 1981). McClenney (2004) described the key to understanding student learning and
persistence is to first understand the effects of current efforts.

American community colleges are 2-year institutions of higher educatiotusédic
to serve all segments of society through an open-access admission polisg.inBtieutions
are recognized as providing both credit and noncredit instruction in both the liberaldarts a
career and technical education. The American Association of Community €o{legCC;
2010) reported that enrollment in community college credit courses totaled &b mnill
2009 with the majority (60%) of the students attending on a part-time basis. The tota
enrollment at U.S. community colleges experienced a 16.9% growth from 2007 to 2009
(AACC, 2010). Most community college students commute to campus and often juggle
work and/or family obligations.

The mission of Phi Theta Kappa is to encourage participation in activities and
experiences closely associated with student engagement. Phi Theta Kagrgaafost
collaborative culture dedicated to encouraging students to develop personahipeasieits
that will allow them to become positive social change agents. Phi Theta Kappapnigga
provides a framework focused on student development around a central theme that promotes
civic and collegiate engagement, empowering students to determine ¢hie sfodivities
best suited to their institution’s climate and culture.

The connection between student engagement and Phi Theta Kappa is not an area that
has attracted the attention of educational researchers in the pastmploitant to note that,
based upon the sheer number of community college students in the United States and the
number of these same students who join Phi Theta Kappa, multiple opportunities exist for

research topics.
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An examination of current research focusing on the level of effort colladerds
demonstrate during their academic experiences supports the theory treatractivement in
the learning process is a key indicator of academic success (Astin PE#4;1981; Tinto &
Russo, 1994). Extensive research on student engagement consistently suggéastethat s
engagement is tied to desired educational outcomes such as increased learrsteqeensi
college, and graduation.

The Community College Survey of Student Engagement (CCSSE) was established in
2001 as a project of the Community College Leadership Program at the Universstyasf T
at Austin. The intention behind the creation of CCSSE was to produce new information
about the community college experience and to provide valuable data to participating
institutions. These data then could be used to introduce changes in community college
programming in an effort to improve student learning and retention. CCSSE’s survey
instrument, the Community College Student Report, provides information on student
engagement. The survey asks questions that assess institutional practicedesntd st
behaviors that are correlated highly with student learning and student retenditan. D
obtained from the CCSSE instrument are intended to be used as a tool for improving teaching
and learning by assessing the extent to which students are engaging idgreatteal
practices at community and technical colleges.

Although the relationship between student engagement and desired outcomes is clear,
no research has been conducted identifying the relationship between Phi Tmda Ka
membership and student engagement levels at American community collegéss “Jus
access to college is an empty promise without effective promises that psiousat

success, improved college completion will have real meaning only with seriousstaitead

www.manaraa.com



attention to the quality of what goes on between teachers and students” (Commlegyg C
Survey of Student Engagement [CCSSE], 2010, p. 4).

The lack of research on the effect Phi Theta Kappa membership has on the
community college student makes it difficult to analyze the engagemeiet aaPhi Theta
Kappa-sponsored activities. Determining the level of student engagement ort tifePbar
Theta Kappa members was the primary goal of this study.

Pur pose of the Study

The purpose of this study was to provide a quantitative research-based analysis
regarding the role Phi Theta Kappa membership has on the student engagerhent leve
American community college students. The research will add to the body of kgewled
the student engagement level of community college students.

This study used an electronic survey to explore a sample of Texas and loweethi T
Kappa members to gain further insight into the role membership in the honor society of Phi
Theta Kappa has on the student engagement level of community college students.

The lowa region was selected for a pilot project as the research&amiar with
the lowa region and had served as a Phi Theta Kappa advisor for 7 years, inclutimg-the
frame when lowa was recognized as an independent region, making loyeautigest Phi
Theta Kappa region. The research project was expanded to include the Texaspegi
the recommendation of Phi Theta Kappa headquarters, as it was the firstodggon t
established. Phi Theta Kappa headquarters was interested in seeing ascongpdne data

for the oldest and youngest regions.
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Theoretical Perspective

This study is based upon the theoretical framework of the student engagement model.
The student engagement theory is based upon the early works of Astin (1984, 1385), Pac
(1981, 1984), and Tinto and Russo (1994). Although there are important differences in the
theoretical perspectives explaining how students change across time as @ thsul
college experiences, student engagement underlies the major theoretiesldrés
explaining change during the college years for 2-year college studentse ielvement
in the learning process from both an academic and social perspective has been well
documented as contributing significantly to student success. Student engadgewmsnt t
contends that a positive correlation exists between student engagement andestitdagt
which ultimately leads to higher persistence. Research has supportesbtiyetiat, the
more engaged students are in the learning process, the more committed tbelyeare
educational experience (Kuh, Schuh, Whitt, & Aassociates, 1991; Kuh, Whitt, & Strange,
1989). Phi Theta Kappa has developed educational and civic engagement programs designed
to improve the quality of the 2-year college experience. A review of thigoredhip between
membership in Phi Theta Kappa and student engagement is conducted within this study

A number of theories have attempted to adequately explain student achievement.
Student effort and student engagement level are two terms that are ofterhased w
discussing factors that affect student success. Robert Pace (1981) wadharimsgto
focus on the relationship between student effort and the quality of the educatiomareepe
Pace’s work continues to provide the foundation for current studies related to student

interaction and academic achievement.
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Studies focusing on measuring the quality of undergraduate education based upon the
students’ experiences and self-analysis of their own effort level have ositnong
correlation exists between effort level and the quality of education reqéigeéd, 1993;

Pace, 1981). An examination of current research focusing on the effort leegecsiiidents
demonstrate during their academic experiences supports the theory treatractivement in
the learning process is a key indicator of academic achievement,(2884; Kuh et al.,
1981, 1989; Pace, 1981; Tinto & Russo, 1994).

McClenney (2004) described student engagement theory as focusing on students
becoming actively involved in the learning process and as the correlatiorebetiudent
engagement and academic persistence. In addition, Tinto, Pace, and Astin each have
developed theories focusing on the investment of the student as it relates to timegyd ene
spent on the college experience. Each one of the four theories mentioned above will be
discussed and their findings reviewed.

Resear ch Questions

Five research questions will guide this study:

1. What are the background characteristics of Phi Theta Kappa memberglgurre

enrolled in lowa and Texas community colleges?

2. How do the social background characteristics of current lowa and Texas Phi

Theta Kappa members differ? Specifically, are there statlgtgighificant
differences among current lowa and Texas Phi Theta Kappa membedsgr,
age, ethnic background, marital status, and college enrollment by Phi Theta

Kappa region?
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3. How do current lowa and Texas Phi Theta Kappa members compare when
measuring participation in Phi Theta Kappa-sponsored events?
4. Are there statistically significant differences in the number and typeadsrsg
engagement activities and experiences between the members of the Whetahi
Kappa regions?
5. How do the descriptive statistics of the sample group compare to the 2010 CCSSE
cohort?
Significance of the Study
The comprehensive statistical research of this project will providehinsig the
effect Phi Theta Kappa membership has on the student engagement level of aggmmuni
college students. Factors will be identified that contribute both positively andvedgtd
the student engagement level of the population.
Definitions of Terms
American Community Colleg@ublicly funded community-based 2-year colleges intended
to offer educational opportunities to all segments of society through an open-
admissions policy. The first community college was established in 1901, and
approximately 1,200 community colleges exist today.
Phi Theta KappaThe international honor society of 2-year colleges.
The purpose of Phi Theta Kappa shall be to recognize and encourage
scholarship among two-year college students. To achieve this purpose, Phi
Theta Kappa shall provide opportunity for the development of leadership and

service, for an intellectual climate for exchange of ideas and ideals/efiy
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fellowship for scholars, and for stimulation of interest in continuing academic
excellence. (Phi Theta Kappa, 2009, 1)

Phi Theta Kappa chapteAn active chapter is one that is fully affiliated with the
international headquarters of Phi Theta Kappa, is included on the roll of active
chapters by having complied with the necessary requirements, and has be@miss
charter.

Phi Theta Kappa membefo be eligible for membership a student must complete a
minimum of 12 hours of associate degree course work and generally earn a grade
point average (GPA) of 3.5 or higher. Students must maintain a high academic
standing throughout their enrollment in the 2-year college, generally a 3.29IGPA
higher.

Phi Theta Kappa regior?hi Theta Kappa has 29 regional organizations, many being state
organizations, which hold conventions and leadership conferences, offer awards and
scholarship programs, and conduct Regional Honors Institutes. Regional
organizations are headed by a regional coordinator (Phi Theta Kappa advisor) and
elected student regional officers.

lowa Phi Theta Kappa regiorrhe lowa Region has 28 chapters in the state of lowa
representing all 15 lowa community colleges. The region was estabirs2600,
and as of May 2010, a total of 24,576 members had been inducted into lowa chapters.

Texas Phi Theta Kappa regioiihe Texas Region has 88 chapters in the state of Texas
representing 68 different colleges offering 2-year degrees, which incildés

community colleges in Texas. The Texas region was the first region of Phi Thet
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Kappa and was established in 1972. As of May 2010, it boasts a membership of

238,117.

Student engagemeri:broadly defined term used to refer to the extent to which students are
actively involved in meaningful educational experiences and activities.
Delimitations and Limitations

A limitation of this study was primarily the nature of the targeted population. This
study was designed to provide a cross-sectional sample of the Phi Theta Kappersne
attending a community college in lowa or Texas during the spring seme#tera§09-2010
academic year. The study was delimited to only those variables usedstotassstudent
engagement level included on the Phi Theta Kappa member survey instrument. idn,addit
the survey instrument was designed to be disseminated and administered eddigtrorinc
one contact made with the students by an e-mail directing them to the sabhsjew A
follow-up e-mail reminding students to complete the survey was sent 3 weekbealftetial
email was sent. The responses to the survey items provided self-repaatdthtiatay not
be free from individual bias.

This study was confined to Phi Theta Kappa members attending an lowa or Texas
community college during the spring semester of the 2009—2010 academic year who
provided self-reported data. The purposive sampling procedure used will decrease the
generalizability of the findings.

Summary

This study sought to inform educators and policy makers by providing insight into the

student engagement level of Phi Theta Kappa members and to identify factoosmithatite

both positively and negatively to student engagement.
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Chapter one provides an overview of this study including the problem, purpose,
theoretical perspective, research questions, significance, definition af dachdelimitations
and limitations. Chapter two provides an overview of the literature reviewed for this
dissertation proposal. The chapter begins with a summary about American communi
colleges followed by a description of the characteristics of the internakionat society of
Phi Theta Kappa. A review of the studies related to student engagement ishreghapter
concludes with an overview of the Community College Survey of Student Engagement
(CCSSE) and specific information about the state demographic information andictynm
college system for the states of lowa and Texas.

Chapter three begins with a brief overview of the study including tkeancs
guestions to be addressed. The remaining sections of the chapter presertidbelowt,
research design, population and sample, instrumentation data collection result$aand da
analysis procedures. Chapter four provides an overview of the results of thieatatis
analyses of the study including descriptive and inferential statistics. eCHiaptincludes a
summary and discussion of the findings of this study and includes suggestituarr

research.
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CHAPTER TWO. LITERATURE REVIEW
The Community College Student

According to the AACC (2010), more than 8 million students were enrolled in credit
programs at American community colleges in the fall of 2009. This repredesgsto one
half (43%) of all undergraduate students in the entire United States. The entalfroeS.
community college students enrolled in credit courses increased 16.9% from 2007 to 2009.
Additionally, 40% of all first time freshmen students enrolled at a comgnaoilege in the
fall 2009 semester. Demographic data for the fall 2009 community college stuaidat
available by the AACC (2010) include:

» The average age of the community college student is 28 with 46% of the population

21 years or younger,

* 56% of the student body is female,

» 42% are considered first-generation college students,

» 16% are single parents,

» 80% of the students enrolled full-time also are employed outside of school, and

* 40% of the students represent a minority group.

Students attending 2-year colleges are often viewed as at-risk for noncompletion of
their educational program. An examination of community college students found that onl
36% of postsecondary students who began their education at a community college in the
1995-1996 academic year had completed a degree within a 6-year time fraene €Ball,
2004). Yet, even with the high number of students not completing a degree program, more

students are enrolling in community college each year. Pascarell@arddni (1998)

www.manaraa.com



12

found that “between 1978 and 1991, enrollment in two-year colleges rose by 31% (versus
23% for four-year institutions)” (p. 153).
Phi Theta Kappa

Phi Theta Kappa is the largest honor society in American higher education with more
than 2 million members and 1,200 chapters located in all 50 of the United States, U.S.
territories, British Virgin Islands, Canada, Germany, Marshaht$, Micronesia, United
Arab Emirates, and Palau. Phi Theta Kappa inducts approximately 100,000 members
annually.

Phi Theta Kappa traces its beginnings to a society that originated xvithaster
members under the name of Kappa Phi Omicron at Stephens College in Columbia, Missouri
in 1910. The society continued to grow and in the spring of 1918 was one of many honorary
groups in Missouri. At a meeting of the presidents of the Missouri junior cofi@ge®men
in 1918, it was decided to organize a new honorary society, chapters of which would have a
common character, stand, and similarity of organization. The name Phi Theta Kegppa w
chosen, and the society was incorporated in Missouri as a national organization. Founders
modeled many aspects of the new society after the prestigious senige ¢wileorary
society, Phi Beta Kappa. For the first 6 years, Phi Theta Kappa confiretivity to
women’s junior colleges, but in 1924, through a constitutional amendment, the scope of the
society was enlarged to cover all junior colleges.

In 1929, the AACC recognized Phi Theta Kappa as the international honor society of
2-year colleges. In the early years, Phi Theta Kappa membershipmiased to students
at time of graduation and few programs and services were offered. The explositle @jr

community colleges in the 1960s led Phi Theta Kappa to expand its mission to heflect t
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nurturing philosophy of the institutions it served. Students were inducted asédresimd
study programs were offered. Today, membership is offered to communégecstudents
who have earned a minimum of 12 credit hours from their college and have a minimum
cumulative GPA of 3.50.

Phi Theta Kappa is governed by a board of directors comprising seven memibers, wit
representatives elected from various society constituencies (see atigaaizchart in
Appendix A). Annually, five students are elected to serve as internationa@rsftiaring the
society’s international convention. One international officer is electad tgear term to the
board of directors. The headquarters staff of more than 50 is led by an executie,dire
who is appointed by the board.

The foundational support of Phi Theta Kappa is the local chapter. Because no two
chapters are exactly alike, chapters must meet international minitandasds but are given
a great deal of freedom in conducting their everyday affairs according pusajuidelines.
At each campus where there is a chapter of Phi Theta Kappa, the coffagestdtion
selects a faculty or staff member to serve as advisor of the local ch@pgeradvisor is the
person designated by the community college to conduct the main correspondbrielei wit
Theta Kappa headquarters. Chapter advisors are considered the authority of drdromapt
the perspective of the campus administration and Phi Theta Kappa headquarters. Each
academic year, every community college chapter elects stude@rsffiThese students
provide leadership and assist with conducting monthly meetings and developinyértal e
and activities to support the programs established by Phi Theta Kappa headquarters

Phi Theta Kappa has 29 regional organizations, many being state organizations,

assist in the management of the local community college chapters. Eachseadiarged
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with the following duties: holding regional conventions and leadership conferenessgf
awards and scholarship programs, and conducting Regional Honors InstitutesiaReg
organizations are headed by a regional coordinator (Phi Theta Kappa advisogcand el
student regional officers.

The state of lowa and the state of Texas are each recognized aste desgion. The
lowa region, Phi Theta Kappa’'s newest region, was established in 2000 and cog&rises
local chapters representing all 15 community colleges within the stebeaf As of May
2010, the lowa regions had inducted a total of 24,576 members. The Texas region,
established in 1972, is Phi Theta Kappa’s oldest region and comprises 88 local chapters
representing all 55 community college districts in Texas as well asasbeciate degree-
granting institutions. The Texas region boasts a total membership of 238,117 members.

Phi Theta Kappa’s mission is two-fold: (a) to recognize and encourage thenacade
achievement of 2-year college students and (b) to provide opportunities for indiyicwéth
and development through participation in honors, leadership, service, and fellowship
programming. Each year, a program of study is introduced as a guideline égecoll
chapters as they design their campus and community activities. It iatestithat 200,000
students participate in Phi Theta Kappa programs each year. Althoughd®aiKappa
places scholarship first in its mission, the society also encourages memparscipate in
civic engagement in the belief that scholars have a responsibility to serve.

Each chapter of Phi Theta Kappa participates in the five star chapterpieealo
program, which was developed to assist chapters in organizing local projects atidesitia
Each chapter submits information to Phi Theta Kappa headquarters on an annual basis

describing the activities and events hosted by the local chapter that support the four
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hallmarks of Phi Theta Kappa. The headquarters uses this information to ratapties ch
a grading scale from one to five each academic year. Earning thieeabtive stars is
interpreted as recognition that a chapter has achieved the highest stampeiayof
programming possible.

Additionally, Phi Theta Kappa has established partnerships with over 700 four-year
colleges and universities. These 4-year institutions collectively provide oveni$i®n in
transfer scholarships to eligible Phi Theta Kappa members.

Phi Theta Kappa creates a support network and establishes a sense of community
within the college experience.

The purpose of Phi Theta Kappa shall be to recognize and encourage scholarship

among two-year college students. To achieve this purpose, Phi Theta Kappa shall

provide opportunity for development of leadership and service, for an intellectual
climate for exchange of ideas and ideals, for lively fellowship for sch@adsfor
stimulation of interest in continuing academic excellence. (Phi Theta K2ppa,

11)

The focus on student development, including personal leadership skills, assists imgrepari
graduates with the knowledge and skills necessary to cope with emerging natbgkbzal
issues. “Activities that emphasize scholarship, leadership, service, aasfef) provide

the foundation, knowledge, and practical experience necessary to become deaaeant

and a valued, engaged global citizen” (Phi Theta Kappa, 2010a, Y1). Developing future
leaders that inherently believe in civic responsibility and are willingaik wollaboratively

for social change is the responsibility of all higher education.
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A summary of Phi Theta Kappa programming, which includes national, regional, and

local activities is listed below:

 5-star chapter development: Chapter level programming. Each star leveiq1
outlined in the chapter resource manual. Types and quantity of activities involving
members determine the chapter star rating, which is determined @adiyyehi
Theta Kappa headquarters.

» Hallmark Awards: An annual competition for chapters for each of the four
hallmarks (scholarship, fellowship, leadership, and service). Each halloresists
of an essay competition outlining the activities conducted to support the honors
study topic theme and the impact of the chapter programming on its campus and
communities.

» Honors Study Topic: At the individual, chapter, and regional levels. The honors
study topic brings important, current issues to the fore and encourages Phi Theta
Kappa members to examine how these issues affect their lives. The togedselec
biennially by the Honors Committee, is utilized and explored through programs
such as the annual International Honors Institute, the Honors Seminar Seties, a
the Honors Case Study Challenge. Operation Green was the theme selected for
2008-2010.

* Honors Case Study Challenge: In an effort to encourage scholarship while
promoting civic engagement among college students, USA TODAY and Phi Theta
Kappa have issued the Honors Case Study Challenge, in which Phi Theta Kappa
chapters and individual members are invited to participate. The challenge provides

chapters with the opportunity to supplement their Honors in Action research based
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on the honors study topic with the use of the USA TODAY newspapers. The
challenge also provides members an enhanced learning experience through the use
of newspapers and encourages them to stay abreast of current events.

Honors Institute: Annual 5-day conference held each June. Members, advisors, and
alumni hear presentations by experts on various aspects of the Honors Study Topic,
learn about Honors in Action, and enjoy time to discuss and reflect upon what they
have learned in a small group setting.

Honors Seminar Series: Lecture series showcasing honors study topic. Video
presentation of world-renowned speakers is scheduled and hosted by Phi Theta
Kappa headquarters.

Leadership Development Studies: A humanities-based course using great works in
literature, film, speeches, blogs, and experiential learning in the stuelgdsrkhip.
Available only at particular colleges certified by Phi Theta Kappa to tifée

course.

Nota Bene Anthology: Annual literary competition for members.

Relay for Life: Annual fundraising event for American Cancer Sogcietjvidual

and chapter level participation is encouraged.

International service project: Operation Green was theme selected for 2008—2010.
Individual, chapter, and regional level involvement is expected.

International convention: Annual international convention hosted by international
headquarters for members, officers, and advisors. It is the largest convention of

college students in the nation. Phi Theta Kappans gather at the convention every
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year to listen to exciting speakers, participate in workshops, honor each other’s hard
work, and celebrate membership.

Regional convention: Annual regional convention for members, officers, and
advisors.

Project Graduation: Chapters collect nonperishable food items and books at their
commencements and graduation events for donation to their local communities.
Voice Your Vote: A voter awareness campaign that encourages chaptersitat
activities to empower potential voters.

Regional officer training: Annual training conducted by a regional coatai for
regional officers.

Regional Leadership Conference: Annual conference hosted by region for
members, officers, and advisors.

International leadership training: Annual training conducted by iniemsdt

headquarters for international and regional officers.

Membership in Phi Theta Kappa is by invitation only, based on cumulative GPA, is

available only to current community college students, and involves a one-time m@mbers

fee. Currently members pay an international membership fee of $45, a rdgeondiich

can vary but is typically $10, and a local chapter fee which is establishedatahlievel

but averages $7. Once joining Phi Theta Kappa, membership is life-time as long as

membership has not been revoked while the member was a community college student.

Revocation of membership can occur if the cumulative GPA while a communityecolleg

student falls below 3.25 for two consecutive semesters.
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The time a member devotes to Phi Theta Kappa is a matter of individual choice.

Some members choose to devote many hours to chapter, regional, and/or nationagactivitie

others may elect to not participate at all. Phi Theta Kappa requires ondgyrtteahber

maintain a certain cumulative grade point average to maintain member status.

Benefits of membership outlined in the Phi Theta Kappa (20¢@mber Benefits

Brochureinclude:

1.

Transfer scholarships: Members may apply for more than $37 million in transfer
scholarships provided exclusively to Phi Theta Kappa members by more than 700
senior institutions.

CollegeFish.org enrollment: Members have free access to Phi Theta Kappa’s
online transfer tool. Members can research colleges, learn about transfer
scholarships, management transfer dates and deadlines, and communicate with 4-
year college representatives to ensure a smooth transfer to a 4-year. college
Membership credentials: A membership pin, certificate, and identificatrdn ca
Graduation regalia: Phi Theta Kappa honors stole, tassel, and additional
graduation regalia may be purchased and worn at college commencement
exercises, contingent on college policy.

Gold Diploma seal: The Phi Theta Kappa diploma seal may be affixed to the
member’s community college diploma to denote membership.

Transcript notation. Membership may be noted on the community college
transcripts, contingent on college policy.

Letters of recommendation: Letters of recommendation from headquaggtsem

requested and sent to college admissions or potential employers.
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8. Career resource center: The career resource center locatedRtit Theta
Kappa headquarters provides members with career trends, research, tips, and tools
for navigating the job market.
9. Civil service jobs benefit: Members applying for GS5 federal jobs who coeaple
a baccalaureate degree with superior academic achievement, as defimed by t
Federal Office of Personnel Management, would be upgraded to a GS7
classification, meaning an increase in starting salary over the G&h& gra
Determining the impact Phi Theta Kappa membership has on the level of student
engagement is one area that warrants closer examination. The goal edehigh project
was to study the role Phi Theta Kappa membership has on the student engagehant leve
lowa and Texas community college students. Although Phi Theta Kappa promotes four
hallmarks—scholarship, service, leadership, and fellowship—this study focused on
identifying and comparing the levels of student engagement for theliastassociated with
the hallmarks of scholarship and service.
Student Engagement
A number of theories have attempted to adequately explain student achievement.
Student effort and student engagement level are two terms that are ofterhased w
discussing factors that affect student success. Studies focusing on measuguiglity of
undergraduate education based upon the students’ experiences and self@inalgsiswn
effort level have found a strong correlation exists between effoitdedethe quality of
education received (Astin, 1993; Pace, 1981). An examination of current reseasing
on the effort level college students demonstrate during their academiceexpgsrsupport

the theory that active involvement in the learning process is a key indicat@deinaic
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achievement (Astin, 1984; Kuh, Pace, & Vesper, 1987; Pace, 1981, 1990; Pascarella, 1997;
Pascarella & Terenzini, 1991, Tinto & Russo, 1994).

The student engagement theory resulted from the works of Astin (1984, 1985),
Chickering & Gamson (1987), Pace (1981, 1984, 1986), Kuh and his colleagues (Kuh et al.,
1981, 1989), and Tinto and Russo (1994) and is supported by the findings of the American
Council on Education (2002) and the National Survey of Student Engagement (NSSE; 2006).
McClenney (2004) described the student engagement theory as focusing on students
becoming actively involved in the learning process and the strong correlaticeebe
student engagement and academic persistence. Pace (1984), Tinto (1993)nai®2&i
have each developed theories focusing on the investment of the student as torélates
and energy spent on the college experience. Each one of their theories witlissaetisand
their findings reviewed.

Pace’s (1981, 1984, 1986, 1990) studies using the College Student Experiences
guestionnaire focused on measuring the quality of undergraduate education based upon the
students’ experiences and self-analysis of the level of their colleggeangat. Pace (1981,
1984, 1986, 1990) found a strong positive correlation between effort level and the quality of
education students perceive they have received. In essence, Pace (1981, 1984, 1986, 1990)
contended that the scope of the effort can be used to judge the quality of theoadlcati
experience. The results from the 1979 and 1980 data sets found that, overall, small schools
scored higher than did larger schools in quality effort. In general, highesseere found
in young female students, residential students, students with a B+ or higherr@PA, a
students spending 40 or more hours per week on academic activities. Pace’sed&8thr

was conducted at 34 colleges and universities, all of which were 4-year highercducati
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institutions. Some of the student characteristics that were found bylP&de {984, 1986,
1990) to predict a high quality educational experience are in direct contvadicthe

majority of community college student attributes. The majority of comiycollege

students commute to school, are nontraditional in age, and have family and work
commitments that prevent them from having time to spend 40 or more hours per week on
academic activities. The validity of Pace’s (1981, 1984, 1986, 1990) researcHadedtte
community colleges is uncertain. Another factor that was not addressed iselaichewas

the enrollment status of the students in regards to part-time or full-timéneemal An

additional component missing from Pace’s (1981, 1984, 1986, 1990) conclusions were data
indicating degree completion rates for the students studied.

Astin (1984) proposed his student involvement theory based upon 20 years of
research on student development. Astin’s (1984) theory is based upon the amount of energy
the student devotes to the academic experience. The primary focus is on linking the
frequency of student—faculty interactions to students’ satisfaction withctiigage
experience. The theory of student involvement connects behavior to student motivation. It
seems logical to assume high student involvement in the learning process wallteorr
highly positive with student success and persistence. This theory contends thatreduca
should focus more on motivating the students to devote more time and energy to the learning
process. Most of Astin’s (1984) data used to support his theory were gatheredifti@ms st
conducted at 4-year institutions. However, a longitudinal study focusing on student siropout
was conducted in 1975 that included data on the community college student. This study
generalized that community colleges are places where minimalfanutstudent

involvement occurs.
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Tinto’s (1993) student integration model divides students’ experiences in&nacad
integration and social integration. For this model, academic integration isnechy
grades or other indications of academic achievement. Social integratioassregeby such
factors as interaction with faculty and participation in extracurricaf@viges. Tinto
contended that both academic and social integration should be developed within an
institution for the comprehensive college experience. The concepts ofracaahe social
integration are difficult to both define and measure. Tinto’s research indacptestive
correlation between academic and social integration with persistentg/éar college
students. Residential, full-time students certainly have a greater oppottungcome
involved socially with events and activities at the college. This is not theargsarf-time,
commuter students who probably also are working 10 or more hours a week and trying to
raise a family. Time is a critical commodity for the community collgtgeent. Balancing
external commitments and distractions against academic pursuits is¢highgnging. With
80% of all community college students employed while also attendinggeplieaderstanding
the role student integration plays into academic success and persistéaadyisachallenge
faced by higher education and policymakers.

Although there are clearly potential obstacles to increasing studegrainbe at the
community level experience, Tinto and Russo (1994) affirmed that commun#égeslhave
recognized and encouraged both academic and social integration into their college
environment. Part of the focus is on using collaborative learning strategregaigee
students in the learning process. Bragg (2001) explained that integration techmagues
include experiential, hands-on learning; service learning; and cooperatimgements as

part of the academic experience. Incorporating academic and socialtintegadivities into
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the learning process strengthens students’ commitments to both theitiors&ind personal
goals (Pascarella & Terenzini, 2005).

The social integration component of Tinto’s (1993) theory is the most difficult to
relate to student success. Bragg's (2001) study indicates that the soc@h@evit may not
have as much impact on community college students as on 4-year students. Renddn (1994)
found that if a concentrated effort is made to integrate minority students intctakasd
academic life of college, an increase in academic success occurs. Rendbediesiaority
students as underprepared and lacking in self-confidence. This description can alsb be use
to describe many community college students. With this in mind, academic and social
integration at the 2-year college level should benefit the majority of conyraatiege
students.

The Community College Leadership Program at the University of TexasstihAas
developed a national survey instrument, the Community College Survey of Student
Engagement (CCSSE), to capture the experiences and activities of stuaewnlisgtt
community colleges. Data obtained from the CCSSE instrument are intended to beaised a
tool for improving teaching and learning by assessing the extent to which stuéents ar
engaging in good educational practices at community and technical collegesudém st
engagement theory posed by McClenney (2004) has emerged from the researcieddnyduc
the Community College Leadership Program. This theory contends that actieatst
involvement, referred to as student engagement, is a key predictor of studenglaad
persistence.

Given the evidence that engagement is important for student success, the nogssage f

community college educators is that this engagement will not happen by accident.
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Engagement must be fostered through intentional design by syllabi, in-and out-of-
class assignments, assessments, and other educational experiencesin@cCle
2007, p. 143).
McClenney’s (2004, 2007) premise that educators should focus on learning and effest agr
with the research completed by both Astin (1984, 1985, 1993) and Tinto (1993). All three
theorized that student success is related to involvement and satisfaction wihdagomal
experience. Establishing a challenging atmosphere centered on leafleictg the principal
reason higher education exists. The student engagement theory presents theatuttgnt—f
interaction as a critical component to student success. McClenney and P&@d&jn (
described the benefits of establishing a personal connection with facultyerseto increase
students’ commitment to the college and also to improve academic focus. REa@dn
also described the value of developing meaningful relationships with faceitpers. Nora
and Rendoén (1998) claimed that the faculty are primarily responsible for tradl ove
academic quality of the programming that determines student successis Witatlear in
their analysis is whether academic quality refers specificangaging students more
completely in the learning process or if academic quality refers mamedrporating a
multitude of proven instructional strategies that support student development.

Astin’s (1985) theory of involvement proposes that student learning is a function of a
student’s level of academic and social involvement within the institutionaloemvent. Phi
Theta Kappa programming integrates experiences that focus on developinghipesialls,
academic ability, and service learning through the sponsorship of extralaurand co-
curricular activities. Every member of Phi Theta Kappa has an equal oppottunity

participate in these activities. Opportunities are also often made agddablke entire
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student population. “Phi Theta Kappa programs foster an educationally powerful
environment for intellectual growth and challenge, as well as opportunitiEsatership
development and service” (Phi Theta Kappa, 2010b, 11).

Student involvement and student engagement can be interpreted many different ways.
They both can be broadly described as consisting of all activities asdoeititehe college
experience. This can encompass curricular, extracurricular, coutarricampus life, and
even campus work experience. Studies have supported the idea that involvement in student
organizations contributes to the overall development of the student in the areas akhipade
skills, commitment to civic responsibility, multicultural awareness, ansbpat values
(Astin, 1999; Cress, Astin, Zimmerman-Oster, & Burkhardt, 2001; keAty, Moriarity,
& Appleby, 2006). Additionally, Cousineau and Landon (1989) contended that academic
skills and satisfaction are affected positively by increased involvemeoliége life. Cress
et al. (2001) found that students undergo positive personal changes through involvement in
leadership programs.

A multitude of variables can be associated with the concept of student engageme
In studies focused on using students’ self-analysis of their effort leveacdtenal
experiences in higher education, a strong correlation was found to exist betfveda\e|
and the quality of the education students perceived they had received (Pace, 1981, 1986).
Additionally, students self-report as learning more when they spend more uthyengt
(Astin, 1993). Zhao and Kuh (2004) found that more engaged students actively paiticipate
various out-of-class activities. Variables that may be used to quantjtatieasure student

engagement based on student behavior include: time spent preparing for clagsafoamnti
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level during class discussions, level of interaction with an instructor outside ofaissroom,
and patrticipation level in college-sponsored activities and organizations.

Astin (1984) contended that every institutional policy and practice can affectyhe wa
students spend their time and energy. Students who participate in honors programs gain
substantially in interpersonal self-esteem, intellectual self+estaed artistic interests.

German (1996) found that a positive relationship exists between honor students and the level
of participation in co-curricular activities. The majority of the ideadifco-curricular
activities involved academic integration and service learning. Fer@ri(@006) also
determined student involvement as an academic leader has positive engageauisnt eff
equally for male and female students.
Community College Survey of Student Engagement (CCSSE)

The CCSSE was established in 2001 as a project of the Community College
Leadership Program at the University of Texas at Austin. The intention behin@atiercr
of CCSSE was to produce new information about the community college experience and to
provide valuable data to participating institutions. This data could then be used to mtroduc
changes in community college programming in an effort to improve studemnigand
retention. CCSSE'’s survey instrument, the Community College Student Report, provides
information on student engagement. The survey asks questions that assessnastituti
practices and student behaviors that are correlated highly with studeimdeand student
retention.

CCSSE works in partnership with NSSE, a survey that focuses on 4-year catldges
universities. CCSSE and NSSE both focus on institutional practices and student behaviors

that promote student engagement. “Both survey instruments are specificajheddas
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assess the extent to which students are engaged in empirically derideedgoational
practices and what they gain from their college experience” (Kuh, 2001, p. 2).
CCSSE has identified five groups of conceptually related survey itemadmrbarks
that address key areas of student engagement: active and collaborative,|studarg
effort, academic challenge, student—faculty interaction, and support forrkeafe survey
instrument contains 38 questions that are associated with the five benchmarks.
A review of the findings reported by CCSSE over the last eight yeauslexthe
following:
» Students learn more when they are actively involved in their educational
experience.
» Students’ behaviors contribute significantly to their learning and the likelihobd tha
they will attain their educational goals.
» The more interaction the students have with faculty and other students, the more
likely they are to learn effectively and persist towards their educatoads.
 Students perform better and are more satisfied at colleges that arétedinon
their success and cultivate positive working and social relationships among
different groups on campus. (Center for Community College Student Engagement
[CCCSE], 2010; CCSSE, 2003, 2004, 2005, 2006, 2007, 2008, 2009)
The CCSSE can be used to identify areas in which improvements can and should be
made. Educational success and college completion is essential to the futurdrotate
States. Th€010-2011 Occupational Outlook Handbaeleased by the Bureau of Labor

Statistics (2010) projected that 75% of future positions are expected to r@djeast some
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type of certification or licensure, and professions that require a bachedgrisedare
projected to grow nearly twice as fast as the national average.

In spring 2010, the Center for Community College Student Engagement joined five

other national college organizations in signing the Community College Coomple

Commitment—a pledge to promote and support the goal that U.S. community

colleges will produce 50% more students with high-quality degrees and cerificate

by 2020, while also increasing access and quality. The Center’s partrigss in t

pledge are the Associate for Community College Trustees, the Leagonaduation

in the Community College, the National Institute for Staff and Organizational

Development, and Phi Theta Kappa. (CCCSE, 2010, p. 3)

The number of community colleges participating in the annual survey has ettreas
dramatically since CCSSE'’s inception. The most recent 2010 CCSSE cohort cdrapyise
community college or associate’s degree-granting institution who parédipathe CCSSE
survey in 2008, 2009, or 2010. For a college that participated more than once in the 3-year
period, only the most current data were used. The group referred to as the 2010 CCSSE
cohort consists of approximately 403,428 students at 658 colleges in 47 states, Alberta,
British Columbia, Nova Scotia, Ontario, Quebec, Bermuda, Northern Marianas, and the
Marshall Islands.

lowa and Texas Community Colleges and State Demographics

According to the U.S. Census Bureau (2010), in 2009 the state of lowa had a
population of 3,007,856, a 2.8% increase since 2000. The state of lowa supports 15
community colleges. Each community college is governed by locally elected bbards

directors that consist of from five to nine members who are elected to ternysafs4 Each
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community college offers a comprehensive educational program. According to ah annua
report released by the lowa Department of Education (2010), the 15 lowa cognmunit
colleges collectively enrolled 106,597 students for the fall 2010 semester. Thigesmhapa
100,736 students enrolled during the fall 2009 semester.

The U.S. Census Bureau (2010) reported the total population for the state of Texas in
2009 to be 24,782,302, an 18.8% increase since 2000. The Texas Association of Community
Colleges recognizes 50 community college districts in the state of TEeaf Texas
community college district has its own governing board, and statewide coardirgati
provided by the Texas Higher Education Coordinating Board. The Texas Higheri&uucat
Coordinating Board (2010) reported 757,899 students enrolled in Texas commueitgsoll
during the fall 2010 semester. This compares to 692,845 students enrolled during the fall
2009 semester.

Comparison of the ethnic backgrounds for each state’s population showed quite a bit
of disparity. The state of Texas has much more racial diversity than doést¢hef $owa.
Table 2.1 shows the ethnic background percentages for each state compaireaf theha
whole country.

Summary of Literature Review

An extensive amount of research exists on the levels of student achievement,
interaction, and quality of effort for the American college student. Moratlgceimilar
research targeting students attending community colleges has beeptedmplithough the
demographic profile of the community college student is much different than thaudkatst
attending a 4-year college or university, it is apparent that the level of stadegeenent is

still an important factor when predicting academic success and peassisten
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Table 2.1

Ethnic Background by Percentage

Ethnic background lowa Texas United States
White, not Hispanic 89.80 46.60 65.10
Black 2.80 12.00 12.90
American Indian and Alaska Native 0.40 0.80 1.00
Asian 1.70 3.60 4.60
Native Hawaiian or other Pacific Islander 0.10 0.10 0.20
Hispanic or Latino 4.50 36.90 15.80
Other 0.70 0.00 0.40

Phi Theta Kappa is an academic honor society focused on recognizing scholarly
achievement of community college students. Unlike other academic honor socleties, P
Theta Kappa also intentionally promotes civic and social interaction byliskiag
comprehensive development programs dedicated to fostering an atmosphere of high stude
engagement.

Astin’s (1984) theory of involvement contends that a positive correlation exists
between student involvement and learning. The student engagement model links active
student involvement in meaningful educational experiences and activities to student
persistence and ultimately academic success. Research supporterththdiehe more
engaged a student is in the learning process, the more committed the studémt is to t
educational experience. Analyzing the factors that impact student engragemeomplex
process but one that is critical to developing procedures and policies best suitpthtp he

students succeed.
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Active student involvement is a key predictor of student success. The goal of higher
education is to establish a challenging atmosphere focused on student learning and
development. Understanding the relationship between membership in Phi Theta ppa a
the level of student engagement is one small piece that will add to the exiséag-heon

the American college student.
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CHAPTER THREE. METHODOLOGY OF THE STUDY

Overview

The purpose of this study was to conduct a statistical analysis and ddsemxéeint

to which membership in the lowa and Texas Regions of Phi Theta Kappa affesttedibret

engagement level of community college students. Research methods usedunlyhisese

completed in an effort to quantitatively analyze the relationships thatetvgeen

membership in Phi Theta Kappa and the student behaviors most closely associated with

student engagement. This chapter explains the research design of thisrstadijition, a

description of the population sample, instrumentation, data analysis, and anticipeigd et

issues related to the study are presented.

The following research questions guided the study:

1.

4.

What are the background characteristics of Phi Theta Kappa memberdlgurre
enrolled in lowa and Texas community colleges?

How do the social background characteristics of current lowa and Texas Phi
Theta Kappa members differ? Specifically, are there statlgtsighificant
differences among current lowa and Texas Phi Theta Kappa mebyogeader,
age, ethnic background, marital status, and college enrolment by Phi Theta Kappa
region?

How do current lowa and Texas Phi Theta Kappa members compare when
measuring participation in Phi Theta Kappa sponsored events?

Are there statistically significant differences in the number and typesadsrs
engagement activities and experiences between the members of the hetahi

Kappa regions?
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5. How do the descriptive statistics of the sample group compare to the 2010 CCSSE
cohort?
Resear ch Design

In order to address the research questions posed, the researcher crelaietdoac
survey instrument distributed to the target population. The purpose of conducting a survey
was to generalize from a sample of students to the population of community collegesstudent
who are members of Phi Theta Kappa. Inferences were made about tlotecistics,
attitudes, and behaviors of the larger population. Because this study drewdkooupr
works in the area of student engagement and effort, an original survey instrilmad?i
Theta Kappa Member Survey, was developed in order to collect new data frongé¢he ta
population. The survey was cross-sectional in nature, as the information eatedodit one
point in time.

The lowa region initially was selected for the project as tharelser was familiar
with the lowa region and served as a Phi Theta Kappa advisor there for 7 yéadsgnibe
time frame when lowa was recognized as an independent region makenth®youngest
Phi Theta Kappa region. The research project was expanded to include the Tieras reg
upon the recommendation of Phi Theta Kappa headquarters as it was the first region to be
established. Phi Theta Kappa headquarters was interested in seeing @scongbaata for
the oldest and youngest regions. In a pilot study conducted in the spring semibster of
2007-2008 academic year, the Phi Theta Kappa Member Survey instrument wasetistribut

to 1,477 Phi Theta Kappa members attending an lowa community college.
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Population and Sample

The unit of analysis for the study was the population of students who were members
of the lowa and Texas Regions of Phi Theta Kappa during the spring seofid¢isée2009—
2010 academic year. The lowa region was selected for a pilot projectrase¢becher was
familiar with the lowa region and served as a Phi Theta Kappa advisor éarg, ywhich
included the time frame when lowa was recognized as an independent region imaking
the youngest Phi Theta Kappa region. The research project was expanded to include the
Texas region upon the recommendation of Phi Theta Kappa headquarters as it in&ts the f
region to be established. Phi Theta Kappa headquarters was interested ia seeing
comparison of the data for the oldest and youngest regions.

Phi Theta Kappa headquarters granted written support of the study. A copy of the
letter of support from the Executive Director of Phi Theta Kappa is provided in App@ndi
In order to distribute the survey, staff members at Phi Theta Kappa headgwarer
directed to provide the principal investigator the contact information requirdds ithé e-
mail addresses of all Phi Theta Kappa members inducted into lowa andchapssrs who
were also currently enrolled in a community college. A total of 16,786 e-mailsaédre
were provided. Nine of the e-mails were returned as undeliverable; thus thEopoédtion
included 16,777 members who were eligible to complete the survey.

A total of 1,838 participants logged in to the survey. Of the 1,838 participants who
accessed the survey, only 822 completed all or part of the questions and clicked on the
submission button at the end of the survey. Comparing the final sample size to theafumbe

members eligible to complete the survey yielded a response rate of 4.9%.
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Instrumentation

Data were collected using an original electronic survey instiyrtitee Phi Theta
Kappa Member Survey. This 27-item survey was designed following a refigast survey
instruments used to study areas of college student engagement, includinglege Col
Student Experience Questionnaire developed by Pace in 1984, the NSSE developed by the
Center for Postsecondary Research in the School of Education at Indiana itynizedsthe
CCSSE developed by the Community College Leadership Program at the University of
Texas. The Phi Theta Kappa Member Survey incorporates items paraphrasedor draw
directly from the 2009 and 2010 CCSSE instrument. This was intentional to allow
comparisons to be made between the CCSSE results and the Phi Theta KagpaTiesult
types of inventories utilized to measure the items on the survey instrumerdhar®uhious
responses (i.e., “yes” and “no”), numerical scales, a Likert-tygpegracale (i.e.flevef to
“very ofteri), and open-ended answers. Drafts of the Phi Theta Kappa survey instrument
were reviewed and constructive comments received by two leading tessarccommunity
college leadership: Dr. Larry Ebbers and Dr. Frankie Santos Laanan, both of véhom a
affiliated with lowa State University. Recommendations made by temadtexperts were
incorporated into the final draft of the Phi Theta Kappa Member Survey instrumertoprior
e-mail distribution of the survey. See Appendix C for a complete copy of the survey
instrument.

The 27-item survey instrument is organized into four sections: (a) backhro
information, (b) high school experience, (c) community college experiemdédaPhi Theta
Kappa experience. The background information section of the questionnaire asks cur

lowa and Texas Phi Theta Kappa members to provide demographic information nigrcludi
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gender, age, marital status, race/ethnicity, current GPA, degreeiaspiaat miles traveled
to attend college. The high school experience section focuses on collectititptiatare
useful in comparing and contrasting the academic and social engagemenbiewetent
lowa and Texas Phi Theta Kappa members. This section involves questionsretteihe
amount of time spent each week in high school studying, socializing, working, parigipa
in sports, and performing volunteer service. The community college experietioa se
focuses on asking specific questions pertaining to academic, civic, and sgeigément
levels during the current academic school year. The questions pertainiageonac
experiences included specific questions for activities both within and outside of the
classroom. The purpose of the Phi Theta Kappa experience section was to provide
information pertaining to the level of participation in Phi Theta Kappa-sponsdreitiex at
the local, regional, and national level.
Data Collection Procedures

In order to address the research questions, an electronic questionnaireates cr
that served as the instrument used in the survey of the target population. Quahmegs Sur
Software was used to create, distribute, collect and aggregate the dateeddbr this
research. The target population was contacted electronically usingriaié addresses
provided by Phi Theta Kappa headquarters. In an effort to facilitate a high respense
potential subjects received two e-mails inviting them to participate in theysufihe
electronic survey instrument was e-mailed to 16,777 Phi Theta Kappa memberkoofthe
and Texas regions on April 18, 2010. The body of the e-mail explained the purpose of the
research project, assured the recipients the project was endorsed by iafipet

headquarters, and invited the Phi Theta Kappa members to participate in the seidy. Th
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mail also included instructions on how to access the survey and contact information for the
principal investigator. Three weeks after the initial contact, May 9, 2010, a seomstl e
was sent to each subject reminding them to complete the survey.

The data provided by the respondents were gathered in an electronic fornbat. We
based surveys are used increasingly as a means for collecting dateari@grthe response
rate for mail and Web surveys indicates a higher response rate exisecfmmet surveys
that include multiple e-mail contacts (Mehta & Sivadas, 1995). Kaplowitz, Hadlodk, a
Levine (1995) found electronic surveys in which respondents received only an e-mail
containing a link to the Web survey resulted in a 20% response rate.

For this study, returned surveys were scored as responses if they weletednmp
full or partially. A total of 1,838 people who accessed the survey, and 822 surveys were
completed or partially completed, for a response rate of 4.9%. The respongasrate
calculated as the number of fully or partially completed surveysnat divided by the
number of surveys that were sent out and not returned as undeliverable. Survey data were
then exported from the Qualtrics Survey Software to Statistical Pafia8ecial Science
(SPSS) software and stored on a secure server.

This survey was conducted in conjunction with the Office of Community College
Research and Policy (OCCRP) at lowa State University, Ames. Th&P@vided
support for the development of the survey, training on the survey software, and thegQualtri
Survey Software used to create and execute the survey. Since the completiortuadythis s
all data is being stored on a secure server in the OCCRP. The principal ateestid not

intend to use all of the information collected in this survey for this study, rathethaisie
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variables pertinent to exploring the research questions below. The remainirg okt i
stored in the OCCRP for future research.
Data Analysis

Descriptive and inferential statistics were compiled to answer tharcbsguestions.
The unit of analysis was the population of students who are members of Phi ThetarKappa
the lowa and Texas regions during the spring semester of 2010. Desdtptistics are
provided for all respondents. For all inferential statistical tests, thelsavas later
weighted to balance the response rate of the respective regions. Weighteceresjessan
be used to estimate the proportion of the survey population for which useable information is
available (Ferguson, Cohen, & Rosen, 2003). The weighting of the survey took the
following form:

Proportion of population
Proportion of respondents

whereR is equal to Phi Theta Kappa region and representative of the weight to be applied t
each respondent (Bartels, 1997). The remainder of the analyses focused encai$fer
between the regionally based groups of lowa and Texas.

The Statistical Package for Social Sciéh@PSS) for Windows®oftware was used
to execute the statistical analysis for the study. SPSS is a comprehgst&ue for
analyzing data and provides information on trends, descriptive statistics, anagxompl
statistical analyses. A descriptive statistical analysis includamgiency counts was
employed to answer research questions 1 and 5. Research questions 2—4 esseddgr
using inferential statistical analyses after first weightimgresponse rates. Chi-square

analyses and independent sampliests were then executed for the mutually exclusive
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comparative groups of Phi Theta Kappa region, lowa and Texas. Chi-squaseanaye
completed to describe differences within the group, specifically geager ethnic
background, marital status, and college enroliment by Phi Theta Kappa region. An
independent samplégest compares sample means to determine whether “there is sufficient
evidence to infer that the means of the corresponding population distributions also differ
(George & Mallery, 2006, p. 134). A descriptive statistical analysis includiqgdrey
counts was employed to answer research question 5. Comparison of the sample group to the
2010 CCSSE cohort group was limited to using only frequency counts and percent values as
the only CCSSE data available to the researcher was in the form of frequenty af the
responses for each survey question.

Preliminary Studies/Pilot Tests

A pilot study was completed August 2008. Using data from the pilot study, analysis
focused on comparing the behavior levels associated with academic andregaggneent
for the sample group. The unit of analysis was the population of students attending a
community college in the state of lowa in the spring semester of 2008.

The pilot study consisted of 1,477 Phi Theta Kappa members attending a community
college in the state of lowa during the spring semester of the 2007-2008 acgetmiOne
hundred forty-nine members responded to the electronic survey, which repee$ets
response rate of the population surveyed. The response rate was calculated bypé&ne@hum
surveys returned divided by the number of surveys that were sent out and not returned as
undeliverable. Returned surveys were scored as responses if they wereesbmlét or

partially.
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The student population who completed the Phi Theta Kappa Member Survey in the
spring semester of 2008 were primarily traditional-age community cdlegents, and the
overwhelming majority were White/Caucasian. Results indicata Bhi Theta Kappa
members were academically engaged and academically successfurepdrgd an
increase in effort as it relates to studying and completing homework agealbmpared to
high school. Classroom patrticipation was strong, but students spent littlertithe
community college campus. High academic engagement levels redatimg classroom
experience existed, but limited involvement occurred outside the classroomioialtit
the majority (69%) spent at least some time volunteering or engagaognmunity work but
not in a service learning capacity.

Results indicated that, although Phi Theta Kappa members in the lowa Region were
academically engaged in the classroom experience, they spent liglevdirking with other
students on class-related projects or assignments outside of class. Olg alst appear to
be active participants in the extracurricular events sponsored by Phi Tdpga &r to spend
much time on the community college campus outside of the classroom experience.

The pilot study described above was completed to meet the requirements of a
capstone research project for lowa State University's doctoral progranrediits from the
pilot study were not used in the researcher’s final research project.

Ethical Issues

Prior to collection of data, an application for approval to conduct research involving
human subjects was made to the Office for Responsible Research atatevai8versity.
The study received a full review by the Institutional Review Board, wéubsequently

granted approval for the project on December 17, 2009. Following a meeting with the
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doctoral program of study committee, a request was submitted to modifyp&aeate project
to incorporate revisions to four of the survey questions; the request to modify thelresea
project was approved on April 12, 2010. A copy of the original IRB approval and
subsequent modified project approval are provided in Appendix D.

In an effort to avoid any confusion or ethical conflicts of interest, all canvath the
respective Phi Theta Kappa members were made as an lowa Statesityndaaatoral
student. Endorsement of the study by Phi Theta Kappa International headquarters was
explained in the e-mail provided to each Phi Theta Kappa member. The electronyc surve
was sent to lowa and Texas members identified by Phi Theta Kappa headquarters
Participation in this study was voluntary, and willingness to participate hadeod @& the
current status of membership in Phi Theta Kappa.

To ensure the integrity of the survey and its results, both the survey and the data were
stored on a secure server. The data set continues to be stored on a secure senviéicen the O

of Community College Research and Policy for future research.
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CHAPTER FOUR. RESULTS

This chapter provides a comprehensive overview of the results of this study. The
chapter is organized into five sections. The first section reports the demographic
characteristics of Phi Theta Kappa members attending lowa and Texasicibyrcolleges.
The next section reports the differences in the social background charastefithe
members of the two Phi Theta Kappa regions according to gender, age, ethniolatkgr
marital status, and college enrollment status. The third section depiptaticgation
levels of lowa and Texas Phi Theta Kappa members in Phi Theta Kappa-sponsored events
The fourth section presents the comparisons of the academic and social eangdgests of
the sample group. The last section presents a frequency comparison of the sauppie gr
the 2010 CCSSE cohort.

Demographic Characteristics of lowa and Texas Phi Theta Kappa Members

In an effort to answer Research Question 1—What are the background cistiescter
of Phi Theta Kappa members currently enrolled in lowa and Texas communityesGiie
frequency analyses were conducted to gain a better understanding of tia¢ gene
demographics of the 822 Phi Theta Kappa members who completed the survey in full or
partially. It should be noted that the lowa State University IRB requir@dmdsnts to have
the option of not answering questions, thus sample sizes differ on the variables reported in
this study.

Participants were asked to provided demographic information about their gender, age,
ethnicity, marital status, Phi Theta Kappa region (lowa or Texas), argie@hrollment
status (full-time or part-time). A detailed description of the demograpfaomation

provided by the participants is presented in Table 4.1. By gender, a majorityn(69864)
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of the Phi Theta Kappa members in this study were female; males rapte3&% G =

248). In comparison, the AACC (2010) reported that nationally 56% of all U.S. community
college students were female and 44% were male. Additionally, 35% of the spoupe

were between the ages of 18 and 24, and 68% were enrolled as full-time students.

Of the 805 Phi Theta Kappa members responding to the question pertaining to
race/ethnic background, 66% £ 534) were White/Non Hispanic. Among other
race/ethnicity groups, the next largest group was Hispanic/Latino&bpaini 8% = 141),
followed by African American/Black at 6% € 51), Asian American/Asian Pacific Islander
at 5% (= 42), American Indian or other Native American at 1% (LO); other racial groups
comprised the final 3%n(= 26).

Of the 813 participants responding to the question regarding marital status) 60% (
492) reported being unmarried and 4094(321) reported being married.

Respondents were asked in which Phi Theta Kappa region they held membership. Of
the 816 respondents, the majority (83%%, 678) reported being a member of the Texas
region. Only 17%r{= 138) responded as being a member of the lowa region.

Among the 657 Phi Theta Kappa members responding to the question regarding
college enroliment status, 68% < 444) reported as attending a community college full time.
Approximately one third (32%) = 207) reported attending a community college as a part-

time student.
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Table 4.1

Descriptive Statistics of lowa and Texas Phi Theta Kappa Memiier822)

lowa Texas Total
Variable n % n % n %
Gende (N = 812)
Male 40 29 208 31 248 31
Female 97 71 467 69 564 69
Total 137 100 675 100 812 100
Age (N = 816)
18-19 4 3 28 4 32 4
20-21 28 20 105 16 133 16
22-24 18 13 107 16 125 15
25-29 17 12 107 16 124 15
30-39 32 23 112 17 144 18
40-49 18 13 122 18 140 17
50-64 21 15 91 13 112 14
65+ 0 0 6 1 6 1
Total 138 99 678 101 816 100
Race/ethnic backgrou (N = 805)
American Indian/other Native American 2 1 8 1 10 1
Asian American/Asian Pacific Islander 2 1 40 6 42 5
White/Non-Hispanic 125 91 409 61 534 66
Native Hawaiian 0 0 1 0 1 0
African American/Black 1 1 50 8 51 6
Hispanic/Latino/Spanish 6 4 135 20 141 18
Other 1 1 25 4 26 3
Total 137 99 668 100 805 99
Marital statug(N = 813)
Married 54 39 267 40 321 40
Unmarried 84 61 408 60 492 60
Total 138 100 675 100 813 100
Enrolimentstatug(N = 651)
Full-time 82 71 362 68 444 68
Part-time 33 29 174 32 207 32
Total 115 100 536 100 651 100
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Differencesin Social Background Characteristics by Region

In an effort to answer Research Question 2—How do the social background
characteristics of current lowa and Texas Phi Theta Kappa member3 djpecifically, are
there statistically significant differences among current laweaT@exas Phi Theta Kappa
members by gender, age, ethnic background, marital status, and collegeemtsaiynPhi
Theta Kappa region?—chi-squayé) (analyses were conducted. The results are depicted
using two by two contingency tables. Thg(Hhe null hypotheses) associated with these
tests are that Phi Theta Kappa region 4¥naith X being the demographic comparison
group(s), are independent of each other. The null hypothesis is the same fthealttof
squareanalyses. Simply stated, the null hypothesis asks, is there a relationst@proftu
Theta Kappa region and the social demographic information collected? The oéshe chi
square analyses are found in Table 4.2.

The Phi Theta Kappa members did not differ much by age. In fact, for aitexce
of the estimated cross tabulations none of the two by two contingency tables grosbudts
even approaching traditional levels of significance. For the age rar@ ii8&re were 32.6
weighted respondents that fit the demographic categffly,N = 816) = 0.46p = .49 (see
Table 4.2). The results of the chi square analysis, presented in Table ARdevdy one
statistically significant result: 23% of lowa Phi Theta Kappa mesilitethe demographic
age range 30—39 compared to only 16.5% of Texas Phi Theta Kappa mefi{bgks= 816)
= 3.50,p < .10, therefore KHwas rejectednd one can conclude that these measures are

associated with each other.
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See Table 4.2 for the relationship between gender and Phi Theta Kappa region. The
resulting analysis supports the conclusion that no relationship exists. Tagtie¢onull
hypothesis is not rejectegf(1, N = 812) = 0.14p = .71.

The analysis of the relationship between race/ethnicity and Phi Theta Kgppa re
supports the conclusion that a relationship exists between Phi Theta Kappamegion a
race/ethnicity (see Table 4.2). Therefore, the null hypothesis is teje&tgan Americans
comprised 1.5% of lowa Phi Theta Kappa members but 6% of Texas Phi Theta Kappa
membersy*(1, N = 804.6) = 4.71p < .05. African Americans comprised 0.7% of lowa Phi
Theta Kappa members but 7.5% of Texas Phi Theta Kappa menfikrs, = 804.6) =
8.76,p < .05. Latinos/as comprised 4.4% of lowa Phi Theta Kappa members but
20.2% of Texas Phi Theta Kappa membgi,, N = 804.6) = 19.84p < .01. However, the
trend reversed where Caucasian’s were concerned. Fully, 91.2% of lowlagehKBppa
members were Caucasian but only 61.2% of Texas Phi Theta Kappa members were
Caucasiany’(1, N = 804.6) = 46.63p < .01.

Table 4.2 also displays the relationship between marital status and Phi abpta K
region. The analysis leads to the conclusion that no relationship exiseehd?hi Theta
Kappa region and marital status. Therefore, the null hypothesis is notdejécteN =
813) = 0.01p = .87.

The relationship between enrollment status and Phi Theta Kappa region is aleo show
in Table 4.2. The analysis leads to the conclusion that no relationship existsfoiié)ehe

null hypothesis is not rejectegf(1, N = 649) = 0.61p = .43.
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Table 4.2

Crosstabulation of Phi Theta Kappa Region and Demographic Variables

Phi Theta Kappa regi
Variable lowa Texas n X

Gende (N = 812)

Male 26.7 222.0 248.8

Female 64.8 498.5 563.3 0.14
Age (N = 816)

18-19 2.7 29.9 32.6 0.46

20-21 18.7 112.1 130.8 1.93

22-24 12.0 114.2 126.3 0.66

25-29 11.4 114.2 125.6 1.06

30-39 21.4 119.6 140.9 3.50*

40-49 12.0 130.2 142.3 1.97

50-64 14.0 97.1 111.2 0.57

65+ 0.0 6.4 6.4 N/A
Race/ethnic backgrou (N = 805)

American Indian/other Native American 1.3 8.5 9.9 N/A

Asian American/Asian Pacific Islander 1.3 42.7 44.04 4,71*

White/Non-Hispanic 83.5 436.6 520.1 46.63***

Native Hawaiian 0.0 1.1 1.1 N/A

African American/Black 0.7 53.37 541 8.76***

Hispanic/Latino/Spanish 4.0 144.1 148.1 19.84***

Other 0.7 26.7 27.4 N/A
Marital statug(N = 813)

Married 36.0 285.0 321

Unmarried 56.1 435.5 492 0.01
Enrolimentstatug(N = 649)

Full-time 54.8 386.4 441.2

Part-time 22.1 187.7 207.8 0.61

Note.Analysis based on weighted sample estimates. N/A = expected cell coshottiref5
not met.

*p<.10. *p<.05. **p< 01
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Participation in Phi Theta Kappa-Sponsored Events

In an effort to address Research QuessierHow do current lowa and Texas Phi
Theta Kappa members compare when measuring participation in Phi Theta Kepis&-e-
independent samplégests were completed to determine if the means of the two samples,
lowa and Texas regional members, differ significantly for the vasaddeociated with Phi
Theta Kappa sponsored events. Although, by and large, what Phi Theta Kappa members
from the two different regions reported when it came to the number of times ttieippted
in Phi Theta Kappa sponsored events was relatively the same, therecoaptesof
statistical differences within the two regions that should be noted regardiley¢hef
participation at specific Phi Theta Kappa-sponsored events.

The survey asked respondents how often they had participated in various Phi Theta
Kappa sponsored events including: satellite seminars, international ggogcams,
American Cancer Society events, regional conventions, regional legdeosificrences,
regional officer training, international conventions, international leadershiprg, Nota
Bene Anthology, Honors Case Study Challenge, Project Graduation, and Voice Your Vote
Project. The response choices were on a six-point scale wheMerie2 =1-3 3=4-6 4
=7-1Q and 5 =more than 10

lowa Phi Theta Kappa members reported that on average they did not pariicipate
Phi Theta Kappa-sponsored events. Regarding Phi Theta Kappa satellite sehmeng6.2
lowa Phi Theta Kappa members reported that they did not partichdatel (11,SE= 0.05),
and the 506 Texas Phi Theta Kappa members reported that they participatelliten sa
seminars at about the same rée51.13,SE= 0.02; see Table 4.3). This average rate of

participation continued for lowa and Texas Phi Theta Kappa members for bifdrea
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Kappa events. Phi Theta Kappa members from both IMva1.23,SE= 0.06) and Texas

(M = 1.15,SE= 0.02) reported that they did not participate in the international service
program. Furthermore, Phi Theta Kappa members from IMva 1.23,SE= 0.05) and

from Texas ¢ = 1.19,SE= 0.02) reported that they did not participated in American Cancer
Society events nor did they participate in the regional conventions (Mwadl,.17,SE=

0.04; TexasM = 1.13,SE= 0.02). However, though on average both lowa and Texas Phi
Theta Kappa members reported that they did not participate in any Phi Theta Kappa-
sponsored events some differences between the regionally based groups mgans we

detected.

Table 4.3

Phi Theta Kappa Participation Activities Means for lowa and Texas Phi Theta Kappa
Regions

lowa region Texas region

Phi Theta Kapg-sponsored events M SE M SE t df
Satellite semin: 1.11 0.05 1.13 0.02 -0.54 572
International Service progre 1.23 0.06 1.15 0.02 1.18 572
American Cancer Society eve 1.23 0.05 1.19 0.02 0.70 572
Regional conventic 1.17 0.04 1.13 0.02 0.87 572
Regional leadership conferel 1.14 0.04 1.12 0.02 0.45 572
Regionalofficer training 1.07 0.03 1.05 0.01 0.61 572
International conventic 1.19 0.05 1.09 0.02 1.79* 572
International leadership traini 1.03 0.02 1.05 0.01 -1.11 572
Honors Case Study Challer 1.09 0.03 1.10 0.02 -0.39 572
Project Graduatic 1.12 0.03 1.13 0.02 -0.30 572
Voice Your Vote Projel 1.05 0.02 1.10 0.02 —-1.84* 572
Nota Bene Antholoc 1.00 0.00 1.03 0.01  —-2.94** 572

Note.Analysis based on weighted sample estimates.
*n< .10, **p < .01.
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Though the average level of participation in three of the Phi Theta Kappa events wa
zero, the means for both groups (lowa and Texas) were statisticalhgdiffeom each other
for three events: the international convention, Voice Your Vote Project, and Note Bene
Anthology. For the international convention and Voice Your Vote Project, the meas score
of the 66.2 lowa Phi Theta Kappa respondents for the two propMctsi(19,SE= 0.05 and
M = 1.05,SE= 0.02, respectively) and the mean scores of the 506 Texas Phi Theta Kappa
respondents for the two projecM € 1.09,SE= 0.02 andV = 1.10,SE= 0.02, respectively)
were statistically different from each oth§572) = 1.79p < .10. Furthermore, although
both the lowa = 1.00,SE= 0.0) and TexadM = 1.03,SE= 0.01) regions’ members
reported no participation in the Note Bene Antology, the two groups means differed
significantly,t(572) = —2.94p < .01.

Student Engagement L evelsfor lowa and Texas Members

In an effort to address Research Questieside there statistically significant
differences in the number and types of student engagement activities andneegserie
between the members of the two Phi Theta Kappa regions?—chi-square analyses and
independent samplégests were completed for both high school experiences and community
college experiences, which reflect high school and college academic paré@nime spent
commuting to the college campus, and academic participation within and outside of the
college classroom.
High School Experiences

Results shown in Table 4.4 display the students’ high school academic performance
as measured by cumulative high school GPA cross-tabulated with Phi Thetar&gippa

The resulting analysis leads to the conclusion that a relationship exiatsdspects of high
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school GPA and Phi Theta Kappa region except for the 4.0 GPA réfige\l = 708) =

0.21,p = 64 and the GPA range of 3.75-31, N = 708) = 0.0Jp = .96. Therefore, for
these two high school GPA ranges the null hypothesis is not rejected amthesion is

that no relationship exists between Phi Theta Kappa region and the aforememgbned
school GPA ranges. However, for the remainder of the high school GPA ranged the nul
hypothesis must be rejected and conclusion is that an association betweerstiresrizes
exist. The percentage of lowa and Texas Phi Theta Kappa members who hacchdogh s
GPA of 3.5-3.74 was 14.8% and 21.8%, respectiy&(g, N = 708) = 3.07p< .1. The
percentage of lowa and Texas Phi Theta Kappa members who had a high school GPA of
3.25-3.49 was 11.5% and 17.7%, respectivé(i, N = 708) = 2.83p< .1. The percentage
of lowa and Texas Phi Theta Kappa members who had a high school GPA of less than 3.25

was 37.7% and 22.8%, respectivef§(1, N = 708) = 11.83p < .01.

Table 4.4

Crosstabulation of Phi Theta Kappa Region and High School GBPA7T08)

Phi Theta Kappa region

2

High school GPA lowa Texas n X

4.0 6.7 59.8 66.5 0.21
3.75-3.9 22.7 176.1 198.9 0.01
3.5-3.74 12.0 136.6 148.7 3.07*
3.25-3.49 9.4 111.0 120.4 2.83*
Less than 3.25 30.7 143.0 173.8 11.83***

Note.Analysis based on weighted sample estimates.
*p <.10. **p < .01.
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There were minimal statistical differences between the two Pha Kegipa regions
comparing time spent doing various activities during the last year in high sdpliol heta
Kappa members overall reported relatively the same amount of time theys@enariety
of activities, from studying to playing video games. The survey asked respohdant
much time during their last year in high school was spent in hours during a typatal we
doing each of the following activities: studying, working, exercising, pagt\socializing,
volunteering, participating in student clubs, watching television, and playing gaiees.
The response choices were on a six-point scale, wheiolhours 2 =1-2 hours 3 =3-5
hours 4 =6-10 hours5 =11-15 hoursand 6 =more than 15 hours

lowa Phi Theta Kappa members reported that they spent on average between 3 and 5
hours a week studying during their last year in high sciMat 8.08,SE= 0.13). Texas Phi
Theta Kappa members reported that they spent about the same time on aveyagg stud
during their last year in high schodll = 3.23,SE= 0.06); see Table 4.5. Comparatively,
there were few statistical differences between the two PhaKegppa regions for the
amount of time Phi Theta Kappa members spent doing any of the 10 activitiesadentifi
with one exception. When it came to the amount of time spent attending relignoiees or
activities, the 68.2 weighted lowa Phi Theta Kappa members reported spendingrage
between 0 and 2 hours a week attending or participating in religious servictisibea M
=1.98,SE=0.08). The 513.5 weighted Texas respondents reported spending at least 1 to 2
hours a week on the same kind of activitids< 2.18,SE= 0.05). Where time spent on
religious activities is concerned there was a significant effecefpon,t(582) = —-2.04p <

.05, with Texas Phi Theta Kappa members having spent more time on religiougeactivit
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Table 4.5

High School Activities Means for lowa and Texas Phi Theta Kappa Regions

lowa region Texas region

M SE M SE t df

Studying 3.08 0.13 3.23 0.06 -0.97 580
Working 3.96 0.20 3.82 0.10 0.57 580
Exercising 293 0.15 2.86 0.07 0.41 580
Partying 196 0.15 2.05 0.06 —0.55 580
Socializing 3.39 0.13 3.30 0.06 0.56 580
Volunteering 1.82 0.10 197 0.05 -1.21 580
Student Clubs 220 0.12 2.12 0.05 0.57 580
Watching TV 3.05 0.13 3.00 0.05 0.36 580
Video Games 1.67 0.11 1.83 0.06 -1.29 580
Religious activities 198 0.08 218 0.05 —2.04**580

Note.Weighted counts reported; analysis based on weighted sample estimates.
*%
p<.05.

Community College Academic Performance

Table 4.6 displays the relationship between college GPA and Phi Theta Kaippa reg
The resulting analysis leads to the conclusion that no relationship exiseehddw Theta
Kappa region and college GPA. No association was found among any of the five college
GPA categories. For the college GPA of 4301, N = 714.7) = 1.33p = .25. Therefore the
null hypothesis is not rejected and the conclusion is that there is n@ddébetween

college GPA based on Phi Theta Kappa region.
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Table 4.6

Crosstabulation of Phi Theta Kappa Region and Current College GPAT14.7)

College GPA Phi Theta Kappa region

lowa Texas n y
4.0 12.0 124.9 136.9 1.33
3.75-3.9 34.1 269.0 303.1 0.01
3.5-3.74 22.7 162.3 185.0 0.47
3.25-3.49 8.7 59.8 68.5 0.25
Less than 3.25 2.0 19.2 21.2 N/A

Note.Analysis based on weighted sample estimates. N/A = expected cell coshottiref 5
not met.

Community College Experiences

Questions on the survey asked respondents how much time was spent during an
average 7-day week doing each of the following activities: studying, workingdy),
participating in college-sponsored activities, and commuting. The responseschieieea
six-point scale where 1o hours 2 =1-2 hours 3 =3-5 hours4 =6-10 hours5 =11-15
hours and 6 more than 15 hoursStatistical differences were identified between the two
regions regarding time spent doing various activities during a typical (seeklable 4.7).
Phi Theta Kappa members from both regions spent relatively the same amimiet arfi
studying or working for pay but different amounts of time participating ilegetsponsored
activities or commuting to and from classes. lowa Phi Theta Kappa membetsddpat
they spent on average between 6 and 10 hours a week studying during a typi¢dM week
3.65,SE=0.12); Texas Phi Theta Kappa members reported that they spent about the same
time on average studying during a typical wedk=3.57,SE= 0.06; see Table 4.7).

Furthermore, lowa Phi Theta Kappa members reported that they spent betwdel06 a
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hours working 1 = 3.52,SE= 0.19), which was similar to the reported number of hours
spent working by Texas Phi Theta Kappa membdrs 3.60,SE= 0.09). However, even
though the means of the 68.5 lowa Phi Theta Kappa respontientd.63,SE= 0.06) and

the means of the 493.2 Texas Phi Theta Kappa respontientd.68,SE= 0.04) fall

between the none and 1 to 2 hour ranges for hours spent on participating in college-
sponsored activities, they are statistically differg®62) = —1.81p < .10. Additionally,

though the mean of the 68.5 lowa Phi Theta Kappa responéiért® (01,SE= 0.06) and

the mean of the 493.2 Texas Phi Theta Kappa respondiért? 29,SE= 0.04) fall between
the 1 to 2 and 3 to 5 hour ranges for hours spent commuting to and from classes they are

statistically different{(562) = —3.96p < .01.

Table 4.7

Hours Spent in a Typical Week Means for lowa and Texas Phi Theta Kappa Regions

lowa region Texas region

Activities M SE M SE t df
Studying 3.65 0.12 3.57 0.06 0.56 560
Working 3.52 0.19 3.60 0.09 —0.37 560
College-sponsored activities 1.53 0.06 1.68 0.04 -1.81* 560
Commuting 2.01 0.06 229 0.04 -3.96*** 560

Note.Weighted counts reported.
*p<.10. **p<.01.

Table 4.8 shows the relationship between the number of miles commuted to college
and Phi Theta Kappa region. For every category, except one, no statigtidfalasice
exists. The resulting analysis leads to the conclusion that no relationgigpletiveen Phi

Theta Kappa region and number of miles commuted to college.
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For the commute distance of 6 to 10 miles, the results were statysitnsadjnificant,
v*(1,N = 693.6) = 0.71p = .40. These results are typical of the cross-tabulations for this
variable. In general, there is no relationship between Phi Theta Kappa aagi miles
commuted. However, for respondents who had to commute 101 to 500 miles to attend
college the null hypothesis is rejected and the conclusion is that theseeseas
associated with each other. Over four percent (4.3%) of lowa Phi Theta Kapparsmembe
reported commuting 101 to 500 miles, , but only 0.87% of Texas Phi Theta Kappa members

reported being so encumbergd(1, N = 693.6) = 8.05p < .01.

Table 4.8

Crosstabulation of Phi Theta Kappa Region and Miles Commted§93.6)

Phi Theta Kappa region

2

Miles commuted lowa Texas n X

5 miles or less 23.4 181.5 204.9 0.02
6—10 miles 17.4 161.2 178.6 0.71
11-50 miles 28.7 235.9 264.7 0.06
51-100 miles 4.7 32.0 36.7 0.13
101-500 miles 3.3 5.3 8.7 8.05%**
Note.Analysis based on weighted sample estimates.

** p<.01.

Community College Student Engagement Variables

Table 4.9 depicts the results from the inferential statistics complete®l on 1
independent variables identified as behaviors associated with student engagessent c
tabulated by region. The 13 independent variables represent specific queshatedint

the Phi Theta Kappa Member survey instrument. The independent variables used in the
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analysis included: (a) asked questions in class, (b) participated iidasssions, (c) made
a class presentation, (d) came to class without completing an assigmmesading, (e)
worked with other students on projects during class, (f) worked with classoudsede of
class to prepare class assignments, (g) participated in community baset gsqgjart of a
course, (h) discussed grade or assignments with instructor, (i) talked atemrtans with
instructor or advisor, (j) discussed readings or assignments with an iostiutgide of class,
(K) discussed readings or classes with others outside of class, @padet in community
service linked to coursework, and (m) participated in volunteer or communityesemni&.
The scale used to measure each of the 13 variables consisted of four choices based upon the
students’ experiences at their college during the current school yeachdibes consisted
of: 1 =very often 2 =often 3 =sometimes4 =rarely, 5 =never

Data consistently indicated that the Phi Theta Kappa members were vaggemg
the classroom experience. However, there were few statistical ddésr&etween the
regions for how often they participated in college life and activities dummgurrent school
year. Phi Theta Kappa members overall gave relatively the same resjhamsi game to
how often they asked questions in class to the amount of participation in extraotiwaes
(see Table 4.9).

Both lowa Phi Theta Kappa members and Texas Phi Theta Kappa membeedreport
that on average they asked questions in class dften4.05,SE=0.10;M = 2.10,SE=
0.05; respectively). Overall, there were few statistical differeneggeen Phi Theta Kappa
regions for how often members participated in class or in campus life. Houwdnen it
came to group projects outside of class, 67.5 weighted lowa Phi Theta Kappa snember

reported that on average they sometimes participated in group projects outsads @fith a
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Table 4.9
Current Academic Year College Activities Means for lowa and Texas Phi Theta Kappa
Regions

lowa region Texas region
Activities M SE SE t df
Asked question in class 2.05 0.10 2.1m05 -0.39 578
Participated in class 1.73 0.09 1.80.04 -0.69 578
Unprepared for class 252 0.11 2.95.05 -0.26 578
Class presentation 3.94 0.08 3.8304 0.83 578
Group projects (in class) 270 0.10 2.6504 0.46 578
Group projects (outside of class) 3.18 0.10 2.095 1.97** 578
Community project (for class) 3.96 0.11 3.82.05 1.05 578
Discussed grades w/instructor 254 0.10 2.894 -0.46 578
Discussed career w/advisor 3.09 0.11 3.0105 0.68 578
Dis‘(‘gjtsseigecgf;faes‘;")/ nstructor 355 910 3.190.05 051 578
Dis‘(‘gjtsseigecgf;faes‘;")/ others 249 010 253005  -037 578
Service learning 3.77 0.12 3.8D.06 -0.33 578
Service work 3.21 0.12 3.19.06 0.18 578
College team 473 0.07 4.69.04 0.91 578
Extramural activities 4.74 0.07 4.60.04 1.62 578

Note.Weighted counts reported; analysis based on weighted sample estimates.

** < .05.

mean score of 3.1&E= 0.10). On the other hand 512.4 weighted Texas Phi Theta Kappa

members reported that they sometimes participated in group projects ofitdaes with a

mean score of 2.9%5E= 0.05). Though the differences in the means are slight they seem to

indicate that Texas Phi Theta Kappa member work on group projects outsides ofictas

often than do their lowa counterparts. Additionally, there was a signiiffmat for region
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when analyzing how often Phi Theta Kappa members worked on group projects outside of
classt(580) = 1.97p < .05), with Texas Phi Theta Kappa members having lower scores
(meaning they did it more often) on how often they participated in group projeciseooitsi
class.

2010 CCSSE Cohort Compared to Phi Theta Kappa Sample

In an effort to address Research Question 5—How do the descriptive stafigties
sample group compare to the 2010 CCSSE cohort?—frequency analyses were conducted to
determine if there were any similarities between the results fronathels group and the
2010 CCSSE cohort.

When possible, comparisons were made between the sample group and the 2010
CCSSE cohort results (see Table 4.10). The most recent 2010 CCSSE cohort comprised any
community college or associate’s degree-granting institution who parédipathe CCSSE
survey in 2008, 2009, or 2010. For a college that participated more than once in the 3-year
period, only the most current data were used. The group referred to as the 2010 CCSSE
cohort consists of approximately 403,428 students at 658 colleges in 47 states, Alberta,
British Columbia, Nova Scotia, Ontario, Quebec, Bermuda, Northern Marianas, and the
Marshall Islands. The list of lowa and Texas community colleges whicipated in the
2008, 2009, or 2010 CCSSE survey is shown in Appendix E. However, the data couldn’t be
sorted a manner that isolated student responses by state, so student responsakdor only
lowa and Texas colleges couldn’t be select8tkteen specific survey items matched the
guestions asked in both the CCSSE instrument and this study’s Phi Theta Kappar Memb
Survey instrument. In the Phi Theta Kappa data set, 67% of the students very often or of

asked questions during class. Comparison to the 2010 CCSSE results found that Phi Theta
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Kappa members’ results were very similar; 65% of the CCSSE respondents qsistions

in class often or very often. In addition, 43% of the Phi Theta Kappa members reported
working often or very often with other student on projects during class compared to 47% of
the CCSSE cohort. However, some disparity was noticed between the two groups. When
asked how often they made a class presentation, 47% of the Phi Theta Kappa members ver
often or often made a class presentation compared to just 28% of the CCSSE cohort.

The engagement level outside of class varied a great deal between the®hi T
Kappa group and the CCSSE cohort. Only 7% of the CCSSE cohort reported participating
often or very often in a community-based project as part of a regular courgaredno
16% of the Phi Theta Kappa group. In fact, 77% of the CCSSE group reported as never
participating in a community-based project as part of a regular courseuahip 41% of
the Phi Theta Kappa respondents. Results also varied between the two grbajps in t
responses to how often they worked with other students outside of class to pregsare cla
assignments. Only 23% of the CCSSE cohort reported working very often or often with
other students outside of class compared to 34% of the Phi Theta Kappa group.

Both the CCSSE cohort and the Phi Theta Kappa group reported a high level of
engagement with their instructors and/or advisors. When asked how often theychadedis
grades or assignments with an instructor, 47% of both groups selected often orerery oft
Additionally, when asked how often they talked about career plans with an instructor or
advisor, both groups had a high response rate. Seventy percent of CCSSE cohortlselected t

choices of sometimes, often, or very often compared to 65% of the Phi Theta Kappa group.
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Table 4.10

Comparison of the 2010 CCSSE Cohard Phi Theta Kappa Group

CCSSE Phi Theta Kappa

cohort group
Variables % %
Gender
Male 42 31
Female 58 69
College enrollment
Par time 27 32
Full time 73 68
Age
18-24 years of ac 67 35
Ethnic background
American Indian or other Native Americ 2 1
Asian American/Asian/Pacil Islande 4 5
White/Caucasie 63 66
African American/Blac 11 6
Hispanic/Latino/Spanis 11 18
Native Hawaiial 0 0
Othel 4 3
Marital status
Marriec 23 40
Academic performance (response = often or very often)
Asked questions in cla 65 67
Make class presentati 28 47
Worked with other students during cl 47 43
Worked with other students outside of ¢ 23 34
Community-based project as part of cl 7 16
Discussed grades and/or assignments with inst 47 47
Talked about career ple with instructor and/or adsor 26 35
Discussed readings with others outside of « 50 50
Hours spent studying or doing homework
None 2 1
1-5 42 21
6-1C 30 29
11-2C 18 26
21-3C 6 13
30+ 3 1C
Family supportive of college attendance
Extremely 67 70
Quite a bi 20 17
Somewhai 10 8
Not very 3 4
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Table 4.10 (continued)

CCSSE Phi Theta Kappa

cohort' group
Variables % %
Plan on transferring to 4-year college or university
Yes 50 80
No 50 20

2010 CCSSE cohort is defined as a 3-year cohort (2008, 2009, 2010) of participating
community colleges. Only the data from the most recent year of partcipedis used.
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CHAPTER FIVE. SUMMARY AND DISCUSSION
Summary

This research assists in providing insight into the effect Phi Theta Kappa
membership has on the level of student engagement of community college students and
builds upon previous work in an effort to describe more accurately the current student
engagement level of Phi Theta Kappa members. This study focused on compdeauglshe
of specific behaviors associated with academic and social engagentensafriple groups
in an effort to determine the level of student engagement for Phi Theta Kappa siember
Although Phi Theta Kappa promotes four hallmarks—scholarship, service, lepdarshi
fellowship—this study focused on identifying and comparing the levelsidést
engagement for the activities associated with the hallmarks of scholanshgervice.

The Phi Theta Kappa Survey instrument was created to collect data fromt curre
community college students who were also members of Phi Theta Kappa in thetbwa a
Texas regions during the spring semester of the 2009-2010 academic yeat.o8&i2a
participants, community college students in the states of lowa and Texasmegdbe
sample group, reflecting a 4.9% response rate. Participants were askeodmnol tes27
guestions so that inferences could be made about the background characteristsc$)dog
experiences, community college experiences, and Phi Theta Kappa experighedstal
population of Phi Theta Kappa members. After the data were cleaned, desci@pisties
and inferential analyses were conducted in an effort to gain new insightentariables
affecting student engagement, particularly for Phi Theta Kappa members

These findings and conclusions are intended to provide awareness and inform

policymakers, administrators, and individuals who work directly with Phi Theta Kappa
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members about factors that affect the student engagement level of PhiKapptamembers.
The data collected by this study provide opportunities for future research. Tlisraba
organized into five sections: discussion, limitations, recommendations fdicprac
implications for future research, and final thoughts and reflections.
Discussion

To establish a general demographic profile of the 822 participants, the study began
with an exploration of background characteristics of the participants. Reslidsted the
sample population consisted primarily of White/Caucasian female stuskntsen the ages
of 25 and 29 who were attending college full time. According to the AACC (2010), the
average age of the community college student is 28. In terms of gender, resulisef
survey indicated nearly 66% of the Phi Theta Kappa members during the spragjeseof
the 2009-2010 academic year were female and were members of theebgxa®f Phi
Theta Kappa. Phi Theta Kappa headquarters (2010a) has reported that nearlyh&fo of
members are female. The AACC (2010) reported that as, of December 2016,dtrdahts
accounted for 56% of all community college students. The CCSSE 2010 cohort identifie
58% of the respondents as female and consisted predominately of White, Sardalds
who were attending college full time. One significant difference éatvthe demographics
of the CCSSE cohort and the sample group of this study was the age of the stunletiis. F
CCSSE cohort, 67% of the students were between the ages of 18 and 24 compared to 35% of
the Phi Theta Kappa sample group.

Although the overall sample group was predominantly White/Caucasian, the Texa
region displayed higher percentages of specific ethnic groups than duhvideelgion.

Latinos/as comprised 20.2% of the Texas region sample but only 4.4% of thestpara r
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sample. African Americans comprised 7.5% of the Texas Phi Theta Kappa r@uiple s
compared to only 0.7% of the lowa Phi Theta Kappa region. Additionally, Asian éaneri
comprised 6% of those from the Texas region compared to only 1.5% of the lowa region
sample. Renddn (1994) described minority students as underprepared and lacking in self-
confidence and contended that if a concentrated effort is made to integratéynsiooients
into the social and academic life of college, an increase in academissoccers. This
premise can be expanded to include all community college students.

Phi Theta Kappa members self-reported as having high academic achieaathent
spending a substantial number of hours per week studying. A review of the academi
participation level both within and outside the classroom experience supportetrehes
completed by the Community College Leadership Program at the Univer3iexa$ at
Austin through the use of the CCSSE instrument, which indicated that communigecolle
students spend little time on the college campus outside of class. Just over hatf(68%0)
Phi Theta Kappa sample group reported spending less than 4 hours per week on campus
outside of class. Additionally, 55% of the respondents reported commuting 10 méss or |
to class, and over one third (38%) were commuting 11 to 50 miles to attend clas

Research completed by Pascarella and Terenzini (2005) found that incorporating
social and academic integration activities into the learning procesgtsieas students’
commitment to personal goals. Tinto (1993) contended that both academic and social
integration activities need to be developed in order to provide a comprehensive college
experience for students. On the basis of the premise that the more activelgdnvel

students are in all aspects of the college experience the more likelyeheyparsist and
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achieve their educational goal, it is important to find a way to increase threctida level of
community college students outside of the classroom experience.

Data consistently indicated that the sample group was very engaged lasgream.
When possible, comparisons were made between the sample group and the 2010 CCSSE
cohort results, as depicted in Table 4.10. Some of the Phi Theta Kappa Member Survey
guestions were intentionally created to match particular CCSSE questiotige )i Theta
Kappa data set, 67% of the students very often or often asked questions during class which
compared to 65% of the 2010 CCSSE cohort. Additionally, 78% of the Phi Theta Kappa
members reported participating very often or often in class discussions, andsffiffded
as always coming prepared to class. When asked if they had made a clEgsfwas
during the current school year, 47% of the Phi Theta Kappa members reported @s havin
done so either often or very often compared to 28% of the 2010 CCSSE cohort.

When asked about working with classmates on projects or assignments during and
outside of class, 43% of the Phi Theta Kappa members and 47% of the 2010 CCSSE cohort
responded as having very often or often worked with others on projects during class. When
asked if they had worked with classmates outside of class, 34% of the Phi Theda Kapp
member and 23% of the CCSSE cohort responded very often or often to the question.

Results from the survey questions pertaining to community service indicategethat t
majority of Phi Theta Kappa members did not participate in community servicesgalarr
basis. Only 16% of the sample group responded as often or very often when asked if they
had participated in a community-based project as part of the course. Tisé pa@rgentage
of the sample group (41%) reported never participating in a community-basect popart

of a course. Additionally, 42% of the sample group reported as never participating in
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community service linked to coursework, and only 32% of the participants responded very
often or often when asked if they had participated in any volunteer or commuxitese
work during the current school year.

Analysis of the questions involving engagement with an instructor outside of the
classroom also indicated that little involvement occurs outside of the classxpeneace.
Only 35% of the Phi Theta Kappa members reported talking about career plaas wit
instructor very often or often. Although 26% reported discussing readingigniaents
with an instructor outside of class, 15% reported never having done so.

Results indicate the level of participation in chapter-sponsored events isynot ver
high. Although 23% of the members reported attending one to three chapter snkeetthg
spring semester, 82% did not know the star level status of their local chapter.tibnaddi
only 9% of the sample participated in the honors case study events recommended by Phi
Theta Kappa headquarters. Specific information pertaining to the numberTdidtai
Kappa-sponsored activities attended by current lowa and Texas memlesSai@vs:

85% of the students had not participated in any American Cancer Society 88éhtsad

not participated in the international service program titled Operation Grenh&8 never
attended a regional convention, 90% had never attended an international convention, 91%
had not participated in the honors case study challenge, 94% had not participated in the
Voice Your Voice project, and 91% of the students had not participated in Project
Graduation activities. Opportunities clearly existed for Phi Theta Kagpabers to become
involved in a variety of civic activities, but the overwhelming majority choseondb tso.

These numbers are disturbing and one has to wonder what can be done to promote the

participation level in each co-curricular program.
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Results indicate that, although Phi Theta Kappa members in the lowa and Texas
regions are academically engaged in the classroom experience, theyittigetime on the
college campus outside of class. They also do not appear to be active particigent®in t
curricular events sponsored by Phi Theta Kappa or to spend much time on the community
college campus outside of the classroom experience. These findings mirradihgsfiof
the CCSSE. According to the CCSSE 2010 report, only 23% of the 2010 CCSSE cohort
reported working very often or often with other students outside of class, and only 7%
responded as very often or often participating on a community-based projedtasapa
class. Additionally, 82% reported as never participating in a college-sponsbvég and
70% selected the response never when asked how often they had worked with instructors on
activities other than coursework (CCCSE, 2010).

The population completing the Phi Theta Kappa Member Survey in the spring
semester of 2010 were community college students between the ages of 25Md29q,
SD=1.8) and the overwhelming majority were White/Caucasian who are unmarried. Phi
Theta Kappa members are academically engaged and academicalbguccCEhe average
college GPA ranged between 3.79 and 819=(2.35,SD= 0.99). Additionally, 68% were
enrolled in college full time and 80% were planning on transferring to ardegeaational
institution. They reported an increase in effort as it relates to studythgoanpleting
homework in college compared to high school. Classroom participation was strong but
students spent little time on the community college campus. High academicraegage
levels relating to the classroom experience existed, but limited involvementred outside
the classroom. Additionally, the majority (78%) spent at least some timetgeling or

engaging in community work, with 59% also engaging in a service learningtyageapart
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of a course. However, it should be noted that 41% and 42%, respectively, reported never
participating in a community service as part of a course or service linkedrsework.

Although it is disappointing to see the low level of social and civic engagement that
occurs outside of the classroom, it should not be a surprise to anyone. Community college
students typically commute to school and are trying to balance their collpgastslities
with a multitude of other responsibilities. “As different as they are, nowstrinity college
students share one attribute: limited time. Most are attending ctasbetudying while
working: Caring for dependents; and juggling personal, academic, and findradiahges”
(CCCSE, 2010, p. 5). American community colleges are serving more studénygagc
but given the scope of commitments and responsibilities of the community colldgatst
they spend little time on the college campus outside of class. Astin (1984) @zhtkead
institutional policy affects the way students’ spend their time and energ@lehtrey (2007)
stated that student engagement is critical to student success, but it wilbpen Hey
accident. Phi Theta Kappa has a long history of integrating experientamfpacademic
and social interactions within the community college experience but stsugglet society
members to become actively involved. Should community colleges consider incaoigorati
Phi Theta Kappa activities into the college programming and mandating student
participation? Integrating Phi Theta Kappa activities into the college expermay be
beneficial and could result in an increase in the student engagement ldizebofraunity
college students.

The research literature provides evidence that students learn moreefifextd are
more likely to complete their program of study when they are more eshgatee learning

process. Finding a way to integrate learning beyond just the classrooneespés a
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responsibility of all of higher education that must be taken seriously. Craating
environment supporting lifelong learning must be the goal. In order to prepare stiatdent
the global marketplace, learning cannot be just about earning good graddemahidgt
class. It must include understanding that civic engagement is critigalaiing educated
citizens best prepared to meet the demands of the future.

Limitations

There are several limitations that should be addressed when considering tse resul

and findings of this study:

1. The data gathering procedures entailed utilizing an electronic surveymestt;
the willingness, interest and ability of the individuals to respond to all questions
and to respond accurately could not be controlled by the principal investigator.

2. This study is limited in that it does not provide information about the Phi Theta
Kappa members who chose not to respond to the Phi Theta Kappa Member
Survey.

3. This study is limited to the Phi Theta Kappa members who self-reported on the
Phi Theta Kappa Member Survey.

4. The researcher was unable to verify the validity of the e-mail addresséetegrov
by Phi Theta Kappa headquarters or to determine if all e-mail addressesbelong
to current community college students.

5. The study relied on voluntary participation from those who received the survey
via e-mail.

6. This study was cross-sectional in nature and did not allow the researcher to

measure change over time.
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Recommendationsfor Practice

In an effort to increase the student engagement level outside of the tygssabom
experience, community colleges should integrate Phi Theta Kappa-sponsat@gdsaahd
programs focusing on service learning and civic engagement into the acaderoudwuarr
and mandate participation by all students. The results provided by CCSB¥inliaate
community college students are not civically engaged, and becausehdsesalioked the
quality of the educational experience to out-of-class experiences (Astin,M88&nney,
2004, Pascarella & Terenzini, 1991, Tinto, 1993), an effort should be made to incorporate
activities into the curriculum that deliberately foster civic engagemémere is a wealth of
information and suggestions available from Phi Theta Kappa headquarters and other
organizations committed to promoting civic involvement, and these organizations should be
used as a resource. Unfortunately, the results from this study indicattti@migh Phi
Theta Members were provided multiple opportunities to become actively involved in a
variety of civic activities, the majority chose not to do so. Integrating Pha Kegipa
programs and activities into the co-curricular programming at the comnuatieges may
result in a higher participation level in co-curricular activities, whiclule be beneficial to
both the community college and Phi Theta Kappa.

Phi Theta Kappa advisors/chapter leaders should meet with community college
faculty on a regular basis to provide them with materials and informationataaghi
Theta Kappa headquarters containing information specific to the prograneiaea
sponsored by Phi Theta Kappa. Additionally, the chapter advisors should work clokely wit
the community college faculty to develop activities that would benefitualestts and also

meet the four hallmarks of Phi Theta Kappa: scholarship, service, fellpvestu leadership.
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Working collaboratively with faculty to identify and develop activities #rat beneficial to

all students and can also be embedded into the curriculum can help build a cultwed focus
student success. “Colleges that more successfully engage faculty gétaniooa on their
success agenda than do colleges where faculty engagement is limite ECZ10, p. 20).

Additionally, it is recommended that Phi Theta Kappa should consider working
closely with the Community College Leadership Program to consider this wfesidding
guestions to the CCSSE survey instrument specific to Phi Theta Kappa membets. All P
Theta Kappa members are community college students. Asking whether or notiéme st
a member of Phi Theta Kappa allows researchers to sort the data for Phi apeta K
membership, which could then be used to make comparisons between Phi Theta Kappa
members and nonmembers. If the student responds “yes” to the membership question, a
subset of questions pertaining to the level of involvement in Phi Theta Kappa events could
also be included in the survey instrument. The data gathered by adding these questions could
be beneficial to community college leaders and Phi Theta Kappa headguadevslop
future programming.

Tinto’s (1993) research found social integration to be an important indicator of
academic achievement. Participation in extracurricular activitiese way to measure the
level of social integration. Bragg (2001) suggested that service learning;draledsning,
and cooperative arrangements are all methods that can be used to integrasasoitigl
into the educational experience. Phi Theta Kappa creates a support networkldisthesia
sense of community within the college experience. “Activities that engehasholarship,
leadership, service, and fellowship provide the foundation, knowledge, and practical

experience necessary to become a servant leader and a valued, engagettizgob&Pti
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Theta Kappa, 20104, 1). Incorporating academic and social integrdtunesanto the
learning process strengthens students’ commitments to both their iostdantl personal
goals (Pascarella & Terenzini, 2005). The focus on student development, includinglpersona
leadership skills, assists in preparing graduates with the knowledge dsidhakédssary to
cope with emerging national and global issues.
Implicationsfor Future Research

This research has supported the assumption held by many people that Phi Theta
Kappa members are highly engaged in the classroom and are active learaesgsnbut
highly active in social or civic activities outside of the classroom expegieBroadening
this study to include a qualitative component to determine the reasons why RhK&ppa
members do not participate in co-curricular activities and suggestionkakeyhat would
result in an increase in participation would be useful information.

Students who have earned 12 hours of college credit and have a cumulative GPA of
3.5 are invited to join Phi Theta Kappa. As not all eligible students choose to join the honor
society, it would be useful to conduct a qualitative study interviewing studentetonaet
the reasons they are self-selecting not to join Phi Theta Kappa.

A future research opportunity exists to study the impact web-based coursesmhave
the student engagement level of the community college student. The percentage of
community college students enrolling in web-based degree programs congpfaeesHio-
face programs at both the community college level and the 4-yaautiostlevel is
increasing and expected to continue to grow. A study of the service learningiand c
engagement components found in each type of instructional delivery mechanism would

provide educational researchers with valuable data.
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Because 80% of the sample group in this study indicated a plan to transfer tara 4-ye
educational institution, an additional research opportunity exists to compareetiteoreand
persistence rates as measured by graduation rates of Phi Theta Kaplpermersus
nonmember community college students who have transferred to a 4-yeatiomstiOne
additional variable that could be considered is the length of time required by both groups
before earning a baccalaureate degree.

Final Thoughts

The findings from this study will be shared with Phi Theta Kappa headquartkes in t
hope that the results will generate discussion and dialogue on how to effeiciivebse the
student engagement level of not only Phi Theta Kappa members but also commurgéy colle
students in general. Findings from this study raised numerous questions farhesetm
consider. College administrators should use these findings to evaluate and pessbly
their practices as they relate to student engagement activities Iioith avid outside the
classroom.

An effort must be made to intentionally change the educational experience for the
community college student to consist of more enrichment activities that fadsnss to
become actively involved in a comprehensive educational experience. A collaborat
approach to integrating the programming already developed by Phi Theta Kepiteei
curriculum would not be detrimental and would most likely benefit all commuaaoltege
students. Phi Theta Kappa has dedicated substantial resources to developing programs tha
focus on integrating leadership, civic responsibility, and academic perfoendhe
community colleges allocate a great deal of resources to determiniaggagement level of

their students and to develop procedures that assist students in achieving theoreducat
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goals. It seems logical that merging the programming of Phi Theta Kappsommunity
college curricular and co-curricular activities would benefit both groups. drhenanity
colleges should take advantage of the expertise Phi Theta Kappa has to offegamhic
assist community colleges in creating an educational experiendetérdtonally forces
students to become fully engaged learners. This would include incorporating both civic and
social engagement activities that may be in the form of service lgasiwell as academic
experiences that may occur within the classroom or outside the classrooreregeA
collaborative approach to integrating the service learning programmietpged by Phi
Theta Kappa into the curriculum would therefore make student engagemeapatdeand
assist in making the learning more relevant. These activities would nosaeigesave to
occur on the college campus the student attends, but could occur within the student’s
community.

The community colleges serve an important role in educating the citizens of the
United States. Originally developed as open-admissions junior colleges fetexof
associate degrees and certificates in a wide area of subject areastaemare now
allowing community colleges to award baccalaureate degrees. As of 2004, ele&hata
approved at least one 2-year-college baccalaureate program with morexgtetted to
follow suit in the near future (American Association of State Colleges anetdities,

2004). The effect this will have on our nation’s higher educational system and Phi Theta
Kappa is unclear but should be closely examined. As more and more communityscollege
begin offering baccalaureate degrees, creating an institutional oofithigh student
engagement will become even more critical. Active involvement is the key tmtude

success and persistence, and community colleges need to become createi®pinde
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academic and co-curricular programs that are not only available tagghss, but are

required components of the educational experience.
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APPENDIX A. PHI THETA KAPPA ORGANIZATIONAL CHART
Board of Directors — 7 members
Executive Director
50 staff members & 5 International Student Officers

29 Regions led by Regional Directors
Alabama — 32 chapters
Arizona — 24 chapters
Carolinas (comprising North Carolina and South Carolina) — 80 chapters
Colorado — 23 chapters
Florida — 78 chapters
Georgia — 35 chapters
Greater Northwest (comprising Alaska, N. Idaho, Montana, Washington &d@pn&5
chapters
lllinois — 57 chapters
Indiana — 25 chapters
lowa — 28 chapters
Kansas — 29 chapters
Kentucky — 20 chapters
Michigan — 31 chapters
Middle States Region (comprising Delaware, Maryland, New JePaansylvania) — 75
chapters
Minn-WI-Kota (comprising Minnesota, Wisconsin, N. Dakota, S. Dako&f ehapters
Missouri — 25 chapters
Mississippi/Louisiana — 40 chapters
Nebraska/Wyoming — 40 chapters
Nevada/California — 97 chapters
New England (comprising Connecticut, Maine, New Hampshire, Rhode Islanaio¥it) — 57
chapters
New Mexico — 18 chapters
New York — 59 chapters
Ohio — 37 chapters
Oklahoma/Arkansas — 41 chapters
Pacific (comprising Hawaii, U.S. Territories of Samoa & Guariy chapters
Rocky Mtn-Cascade (comprising Oregon, Utah, S. Idaho) — 25 chapters
Tennessee — 14 chapters
Texas — 88 chapters
Virginia (comprising Virginia & West Virginia) — 49 chapters

Regional Officers
1200 Chapters led by Chapter Advisors
Chapter Officers
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APPENDIX B. LETTER OF SUPPORT

November 2, 2009

Ms. Marge Welch
2344 198" Street
Afton, 1A 50830

Dear Ms. Welch,

Thank you for your request to study the level of engagement of Phi Theta Kaperae
attending lowa and Texas Community Colleges. We feel your proposed regegchip
very timely and could prove very useful to Phi Theta Kappa.

Our staff will be pleased to provide information, communications, and record®thaegd
to facilitate completion of your study.

We wish you great success with your project.

Sincerely,

Rod A. Risley
Office of the Executive Director
Phi Theta Kappa Headquarters

Phone: 601.984.3518
Fax: 601.984.3544

rod.risley@ptkorg
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APPENDIX C. SURVEY INSTRUMENT

Phi Theta Kappa Member Survey

Thank you for your willingness to complete this survey.

80

Please answer the following questions based upon your experiences as a®@PKappat
member. All information you provide will be kept completely confidential.

The purpose of this survey is to identify the levels of academic and socigkeemga for Phi
Theta Kappa members of the lowa and TdRagion.

The survey will take approximately 15 minutes to complete.

Background Information

1. How old will you be on December 31 of this year?

@rooooTp

15-17 years
18-20
21-25
26-30
31-35
36-40

41 or older

2. What is your gender

a.
b.

Male
Female

3. What is your racial identification?

a.
b. Asian American/Asian/Pacific Islander
c. White/Caucasian

d.
e
f.

American Indian or other Native American

African American/Black

. Hispanic/Latino/Spanish

Other

4. Are you married?

a.
b.

5. In which Phi Theta Kappa region are you a member?
a.
b.

Yes
No

lowa
Texas

www.manaraa.com



81

6. Are you currently enrolled in a community college?

a. If yes, please continue on with the survey
b. If no, you are finished with the survey
7. For this current term, how would you describe your enrollment at this college?
a. Full-time student
b. Part-time student
8. How many miles do you drive to attend college?
a. 5orless
b. 6-10
c. 11-50
d. 51-100
e. 101-500
f. Over 500
9. What was your average grade in high school
a. Aor A+
b. A-
c. B+
d. B
e. B-
f. C+
g C
h. D
10. What is your current cumulative GPA?
a. 4.0
b. 3.75-3.9
c. 35-3.74
d. 3.25-3.49
e. below 3.25
11. Do you plan on transferring to a 4-year college or university?
a. Yes
b. No

12. If yes, please list the college or university you plan on transferring to.

13. Does the college or university offer a Phi Theta Kappa transfer scholarship?

a.
b.

Yes
No
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14. What is the highest academic degree you intend to obtain
None Certificate Diploma

Associate

Bachelor’s degree

Master’s degree

PhD or Ed.D

Medical (MD, DDS, DO, or DVM)

Law (JD or LLB)

Other

S@~oo0oTy

High School Experience

15. During your last year in high school how much time did you spend (in hours) during a
typical week doing each of the following
None 1-2 35 6-10 11-15 more than 15

studying or doing homework
working for pay

exercising or playing sports

partying

socializing with friends

volunteer work

student clubs/groups

watching television

playing video/computer games
attending religious services/activities

T TSs@meoooTw

Community College Experience

16. Did you begin college at this college or elsewhere?
a. Started here
b. Started elsewhere

17. In your experiences at this college during the current school year, about how ofte
have you done each of the following
Very often  often sometimes  never

Academic participation

asked questions in class

participated in class discussions

made a class presentation

came to class without completing readings or assignments

worked with other students on projects during class

worked with classmates outside of class to prepare class assignments
participated in a community-based project as part of a course

@roooop
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discussed grades or assignments with an instructor

I nteraction outside of class

i.
J.

talked about career plans with an instructor or advisor
discussed reading or assignments with an instructor outside of class

k. worked with an instructor on activities other than coursework
|. Discussed reading or classes with others outside of class (students, family
members, co-workers, etc.)

m. Participated in community service linked to coursework (service learning)

Civic Engagement

n. Participated in volunteer or community service work

Collegial athletic participation

0. Participated in college team sporting events as a team member

p. Participated in extramural sporting events
18. About how many hours do you spend in a typical 7-day week doing each of the
following?

None 1-5 6-10 11-20 21-30 more than 30

a. studying or preparing for class

b. working for pay

c. participating in college-sponsored activities

d. commuting to and from classes

19. How many total credit hours have you earned at this college not counting the course
you are currently taking?

a.

b
C.
d.
e
f.

None
1-14 credit hours
15-29
30-44
45-60

Over 60

20.About how many hours a week do you usually spend on the community college
campusnot counting time attending classes?

~P oo oW

None

1 -3 hours

4 — 6 hours

7 -9 hours

10 -12 hours

more than 12 hours

Phi Theta Kappa Experiences

21. How many chapter meetings have you attended this semester?
a. None
b. 1-3
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c. 4—-6
d. 7-9
e. more than 9

22. In your experiences as a Phi Theta Kappa member, about how often have you done

each of the following
None 1-3 4-6 7-10 more than 10

Participated in a satellite seminar?

Participated in the International Service Program- Operation Green
Participated in American Cancer Society events
Attended the Regional Convention

Attended the Regional Leadership Conference
Attended the Regional Officer Training

Attended the International Convention

Attended the International Leadership Training
Submitted an entry to the Nota Bene Anthology
Participated in the Honors Case Study Challenge
Participated in Project Graduation

Participated in Voice Your Vote project

AT T S@meoooTy

23. Which Phi Theta Kappa scholarships/awards have you received?
Yes No

Regional Leaders of Promise

International Leaders of Promise

New Century Scholar

All State Academic Team

All USA Academic Team

Other. Please list

~pooow

24. How long have you been a member of Phi Theta Kappa?
a. 1%'semester
b. 2"¥semester
c. 3“semester
d. 4" semester
e. 5or more semesters

25. Select the primary reason you joined Phi Theta Kappa
Transfer scholarship opportunities

It is an honor to be a member

Leadership opportunities available as a member
May be beneficial in the future

Other

"0 T
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26. What is the star status of your local Phi Theta Kappa Chapter?

a.

P DNWkR~O

b
C.
d.
e
f.

unknown

27. From the list below, please rank your top 4 choices of a major field of study you are

most interested in completing.

Accounting

Agricultural Sciences
Architecture/Drafting

Art

Aviation

Biological Sciences
Business

Chemistry

Chiropractor Studies
Communications
Computer Sciences
Counseling

Criminal Justice

Dental Health
Ecology/Environmental Studies
Economics
Education/Teaching
Electronics

Engineering

English
Fashion/Merchandising
Finance

Foreign Studies

General Science

Health Related Professions
History

Hotel/Restaurant Management

Information Technology

Journalism/Broadcasting

Languages
Legal Services/Paralegal

Library/Information Sciences

Liberal Arts/General Studies

Literature

Marketing
Mathematics

Management

Medical Technology
Military Science

Mortuary Science

______Theatre/Music/Dance
Nursing

Pharmacy

Physics
Political Science
Pre-Law

Pre-Medicine

______Psychology

Public Relations/Advertising

Religion/Bible
Renewable Energy
Sociology/Social Science

Travel/Tourism
Veterinary Medicine

Other Major
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APPENDIX D. HUMAN SUBJECTS APPROVAL

Institutional Review Board
IOWA STATE UNIVERSITY Office for Responsible Research

OF SCIENCE AND TECHNOLOGY Vice President [or Research
1138 Pearson Hall

DATE: December 17, 2009 Ames, lowa 500112207
515 294-45060

TO: Marge Welch FAX 515 294-4267

2344 195th St.
Afton, JA 50830

CC: Dr. Larry Ebbers
N226 Lagomarcine
FROM: Office for Responsible Research
TITLE: Measuring Current Phi Theta Kappa Cognitive and Affective Characteristics
IRB ID: 09-573
Submission Type: New Exemption Date: 8 December 2009

The project referenced above has undergone review by the Institutional Review Board (IRB) and
has been declared exempt from the requirements of the human subject protections regulations as
described in 45 CFR 46.101(b). The IRB determination of exemption means that:

* You do not need to submit an application for annual continuing review.

* You must carry out the research as proposed in the IRB application, including
obtaining and documenting informed consent if you have stated in your application that you
will do so or if required by the IRB.

* Any modification of this research should be submitted to the IRB on a Continuing
Review and/or Modification form, prior to making any changes, to determine if the
project still meets the federal criteria for exemption. If it is determined that exemption is no
longer warranted, then an IRB proposal will need to be submitted and approved before
proceeding with data collection.

Please be sure to use only the approved study materials in your research, including the
recruitment materials and informed consent documents that have the IRB approval stamp.

Please note that you must submit all research involving human participants for review by the

IRB. Only the IRB may make the determination of exemption, even if you conduct a study in
the future that is exactly like this study.
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IOWA STATE UNNERSITY Institutional Review Deard

Off:ce for Responsible Research
OF SCIENCE AND TECHNOLOGY Vice President for Research

1138 Pearson Hall
Ames, lowa s0011-2207
515 204-4500

FAX 515 204-42067

Date: 4/13/2010

To: Marge Welch CC: Dr. Larry Ebbers
2344 195th St N256 Lagomarcino Hall
Afton, 1A 50830

From: Office for Responsible Research

Titte: Measuring Current Phi Theta Kappa Cognitive and Affective Characteristics

IRB Num: 08-573

Submission Type: Modification Exempticn Date: 4M12/2010

The project referenced above has undergone review by the Institutional Review Board {IRB) and has been declared exempt
from the requirements of the human subject protections regulations as described in 45 CFR 46.101(b). The IRB
determination of exemption means that:

+ You do not need to submit an application for annuat continuing review.

+ You must carry out the research as proposed in the [RB application, including obtaining and documenting
informed consent if you have stated in your application that you will do so or if required by the IRB.

« Any modification of this research should be submitted to the IRB on a Continuing Review and/or Modification
form, prior to making any changes, to determine if the project still meets the federal criteria for exemption. If it is
determined that exemption is no longer warranted, then an IRB proposal will need to be submitted and approved
before proceeding with data collection.

Please be sure to use only the approved study materials in your research, including the recruitment materials and
informed consent documents that have the IRB approval stamp.

Please note that you must submit all research involving human participants for review by the IRB. Only the IREB may make
the determination of exemption, even if you conduct a study in the future that is exactly like this study,
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APPENDIX E. IOWA AND TEXASCOMMUNITY COLLEGES
IN THE 2010 CCSSE COHORT

The 2010 cohort was comprised of any community college or associate’s degreggranti
institution who patrticipated in the 2008, 2009, or 2010 survey. For a college that participated
more than once in the three-year period, only the most current data was used.

lowa community colleges listed as participating in least once withirhtbe-fyear period
include:

Clinton Community College

Ellsworth Community College

lowa Central Community College

lowa Western Community College
Kirkwood Community College
Marshalltown Community College
Mercy College of Health Sciences
Muscatine Community College
Northeast lowa Community College
North lowa Area Community College
Northwest lowa Community College
Scott Community College

Southeastern Community College
Western lowa Tech Community College

Texas colleges listed as participating in least once within the thre@gmad include:
Alvin Community College
Amarillo College

Angelina College

Austin Community College
Blinn College

Brazosport College
Brookhaven College
Clarendon College

Coastal Bend College
College of the Mainland

Del Mar College

El Centro College

El Paso Community College
Frank Phillips College
Galveston College

Grayson County College
Houston Community College
Howard College

Kilgore College

Lamar Institute of Technology
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Lamar State College — Orange

Lone Star College — CyFair

Lone Star College — Kingwood

Lone Star College — Montgomery

Lone Star College — North Harris

Lone Star College — Tomball
McLennan Community College
Midland College

Mountain View College

North Central Texas College

North Lake College

Northeast Lakeview College

Northeast Texas Community College
Northwest Vista College

Odessa College

Palo Alto College

Panola College

Paris Junior College

Ranger College

Richland College

San Antonio College

San Jacinto College — Central Campus
San Jacinto College — North Campus
San Jacinto College — South Campus
South Texas College

Southwest Texas Junior College

St. Philip’s College

Tarrant County College District
Temple College

Texas State Technical College Harlingen
Texas State Technical College Marshall
Texas State Technical College Waco
Texas State Technical College West Texas
Trinity Valley Community College
Tyler Junior College

Vernon College

Weatherford College

West Texas College

Wharton County Junior College

89
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